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ABSTRACT
The purpose of this study was to assess practices and challenges of implementation of inclusive

early childhood care and education in Model Number 2 School. A qualitative research method
was employed. The study employed a cross-sectional survey design. The data collection tools
were interviews, observation, questionnaires, and document analysis. The findings revealed
multiple barriers, including inadequate physical infrastructure and accessibility, lack of
specialized equipment and learning materials, insufficient teacher training and professional
development, negative attitudes and resistance within the school community, and weak
leadership and management practices. The school had initiated some inclusive education
initiatives, but the existing policies and frameworks were not comprehensive or effective enough
to drive inclusive practices systematically across the school. Teachers expressed concerns about
their preparedness and the adequacy of training to accommodate children with diverse needs.
The availability and effectiveness of resources and support services, such as specialist personnel
and external collaborations, were found to be significantly lacking. In conclusion, the study
highlights the multifaceted and complex nature of the challenges faced by Model Number 2
School in implementing inclusive ECCE. Addressing these challenges will require a
comprehensive, multidimensional approach that addresses infrastructural limitations, teacher
capacity building, support service availability, attitudinal shifts, and effective leadership and
management practices. Targeted interventions and policy reforms are necessary to create an
inclusive and equitable ECCE system that caters to the diverse needs of all children. To address
these challenges, the study recommends that the school develop and implement comprehensive
inclusive education policies, provide targeted and ongoing teacher training, strengthen the
availability and coordination of support services, and enhance the leadership and management's
commitment to driving inclusive practices across the school.

Key terms: Early childhood care and education, Practice, and Challenges
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CHAPTER ONE
INTRODUCTION

Inclusive early childhood care and education (ECCE) plays a vital role in ensuring equal
opportunities for all children, including those with diverse needs. However, implementing
inclusive ECCE programs can be challenging for educational institutions. This research aims to
explore the challenges faced by Model Number 2 School in implementing inclusive ECCE and
investigate the strategies, policies, perceptions of teachers, availability of resources, and
leadership support in addressing these challenges.

1.1 Background of the Study

Inclusive early childhood care and education (ECCE) has gained significant prominence in
recent years as a fundamental approach to ensuring equitable access to high-quality learning
opportunities for all children, regardless of their abilities, backgrounds, or socioeconomic status
(UNESCO, 2020). This inclusive philosophy aligns with the United Nations Sustainable
Development Goal 4, which calls for "ensuring inclusive and equitable quality education and

promoting lifelong learning opportunities for all" (United Nations, 2015).

The importance of inclusive ECCE is well-documented in the literature. Numerous studies have
highlighted the benefits of inclusive education, including enhanced social-emotional
development, improved academic outcomes, and the promotion of diversity and acceptance
within the school community (Odom and Diamond, 1998; Guralnick, 2001; Pianta and Hadden,
2008). Early childhood is a critical period for the holistic development of children, and providing
an inclusive learning environment during this formative stage can have lasting positive impacts

on their growth and well-being (Kaga et al., 2010).

Despite the recognized value of inclusive ECCE, the implementation of such practices remains a
complex and multifaceted challenge for many educational institutions (Soukakou, 2016).
Barriers such as inadequate funding, limited teacher preparedness, attitudinal biases, and
logistical hurdles can hinder the successful adoption of inclusive policies and practices (Sharma
et al., 2013; Frankel et al., 2019).

Model Number 2 School, a prominent educational institution, has undertaken a conscious effort

to embrace the inclusive philosophy and transform its early childhood education program to cater




to the diverse needs of its young learners. This case study research aims to explore the specific
practices and challenges encountered by Model Number 2 School in its journey towards
implementing inclusive ECCE, providing valuable insights that can inform the broader discourse
on inclusive education.

1.2. Statement of the Problem

Early childhood care and education (ECCE) plays a crucial role in providing a strong foundation
for children's cognitive, social, emotional, and physical development (UNESCO, 2021).
However, the implementation of inclusive ECCE, where children with diverse needs and abilities

are welcomed and supported, often faces significant challenges (Anderson et al., 2019).

Even though the implementation of inclusive education is not an easy task to accomplish,
Ethiopia has made significant strides in many areas of education in the last ten years. For
example, primary school enrolments have increased from 68% in 2005 to an estimated 90%.
However, it is statistically a much less successful picture for Children with Disabilities, in
particular those with conditions such as hearing, visual, and intellectual impairment, and others
(MoE, 2012). As a result, meeting the Education for All (EFA) objectives has been a big
challenge for the country as a developing nation. Nevertheless, it is an opportunity to eradicate
poverty and ensure the rights of children to education as declared in the Convention of the Rights
of People with Disabilities of 2006 and the Human Rights Convention of 1948 (UNESCO,
2009).

However, though the nation has shown very significant progress in having enrolled 90% of
school children, the enrolment of CwDs is estimated to be 3 to 4% only (MoE, 2012). Several
reasons for this status quo include a severe shortage of trained practitioners, and classroom
teachers generally do not have the training to handle a child with disabilities in classes that often
include 60 to 100 pupils. As a result, when a child with a disability does attend school, she/he
often quickly drops out (Tirussew, 2005; MoE, 2012).

Achieving universal school enrollment has been a significant goal, aiming for 100% enrollment
of all children. However, the exclusion of Children with Disabilities (CwDs), who constitute

10% of the total population, means that only 90% of the target is accomplished (Ministry of




Education of Ethiopia, 2012). This lack of access to education for CwDs hinders the achievement

of the millennium goal set by the international community.

Access to education for children with disabilities in Ethiopia presents significant challenges, as
observed and experienced firsthand (Tirusew, 2005; Melaku, 2014). Instead of embracing
disability as a natural variation, society tends to stigmatize and discriminate against these
children (Yirgashewa, 2019; Alemu and Fantahun, 2020). This deep-rooted negative attitude not
only sidelines Children with Disabilities (CwDs) from school and societal activities but also

affects their overall well-being (Melesse, 2015; Tamirat, 2016).

The pervasive belief in society focuses on what they cannot do, perpetuating low self-esteem and
feelings of incompetency among CwDs (Teshome, 2017; Kassa, 2019). Unfortunately, these
negative attitudes can even prevent them from attending school, leading to their isolation and
being hidden away as a source of shame for their families (Wolancho, 2021; Abebe, 2022).

As someone who has personally faced the bitter prejudice and stigma associated with visual
disability, I am intimately aware of the challenges CwDs encounter. The limitations imposed by
disability are often overshadowed by the lifelong stigma endured. This personal experience,
compounded by the stigma and discrimination faced within the family, workplace, and classroom
settings, has served as the driving force behind undertaking this study.

To address these challenges of implementation of inclusive early childhood care and education in
Model Number 2 School, it is imperative to conduct a comprehensive investigation. Exploring
existing literature and studies, can deepen our understanding of the extent of stigma and
discrimination against CwDs and identify successful interventions implemented in similar
contexts.

As we know, by now, school enrolment of children had to reach 100%. However, since the
society does not consider CwDs who account for 10% of the total population, only 90% is
achieved (Ministry of Education of Ethiopia, 2012). Hence, it is believed that be lack of access to
education of CwDs is in the achievement of the millennium goal for the international
community.

There was a need to fill the gap in knowledge regarding the specific challenges faced by Model

Number 2 School in implementing inclusive early childhood care and education, as well as the




strategies, teacher perceptions, availability of resources and support services, and leadership and

management practices that contributed to or hinder the successful implementation of these

programs. To fill the gaps, the researcher is interested in investigating the practices and

challenges of implementing inclusive early childhood care and education: The Case of Model

Number 2 School. Hence, this study has intended to answer the following basic research

questions:

@ What specific practices and strategies are employed by the Model Number 2 School to foster
inclusive early childhood care and education?

w What are the key challenges and barriers faced by the Model Number 2 School in
implementing inclusive early childhood care and education?

. How do the teachers at the Model Number 2 School perceive their preparedness and training
in providing inclusive education to children with diverse needs?

w. What resources and support services are available at the Model Number 2 School to cater to
the diverse needs of children, including those with disabilities or learning difficulties?

w How does the leadership and management at the Model Number 2 School promote and
support inclusive early childhood care and education?

1.3.0Objectives of the Study

1.3.1 General Objective

The general objective of the study was to investigate the practices and challenges associated with

implementing inclusive early childhood care and education at the Model Number 2 School.

1.3.2 Specific Objectives

= To identify and describe the specific practices and strategies employed by the Model Number
2 School to foster inclusive early childhood care and education.

w  To identify and describe the key challenges and barriers faced by Model Number 2 School in
implementing inclusive early childhood care and education.

@ To investigate the perceptions of teachers at Model Number 2 School regarding their
preparedness and training in providing inclusive education to children with diverse needs.

= To determine the availability and effectiveness of resources and support services at Model
Number 2 School to cater to the diverse needs of children, including those with disabilities or

learning difficulties




= To explore how the leadership and management at Model Number 2 School promote and
support inclusive early childhood care and education.
1.4. Significance of the Study
This study on the practices and challenges of implementing inclusive early childhood care and
education at Model Number 2 School holds significant value across multiple dimensions. For the
organization, the findings provide valuable insights into the effectiveness of current practices and
identify areas for improvement, leading to enhanced inclusivity and better support for diverse
learners. For policymakers, the study offers evidence-based recommendations for developing
policies and regulations that promote inclusive early childhood education in similar settings. This
research contributes to societal benefit by highlighting the importance of inclusive education and
advocating for equitable opportunities for all children, regardless of their abilities or
backgrounds. Finally, the study serves as a foundation for future research by providing a detailed
case study that can be used to compare and contrast findings from other schools and settings,
contributing to a deeper understanding of inclusive practices and challenges within the broader
context of early childhood education.
1.5. Scope of the Study
The scope of the study was to investigate the practices and challenges of implementation of
inclusive early childhood care and education in Model Number 2 School. The study aims to
identify and describe the inclusive practices and strategies employed by the school, the key
challenges and barriers faced in implementation, the perceptions of teachers regarding their
preparedness and training, the availability and effectiveness of support resources and services for
children with diverse needs, and the role of the school's leadership and management in
promoting inclusive early childhood care and education
1.6 Limitations of the Study
The findings of the study were specific to Model Number 2 School and may not be directly
generalizable to other schools or educational contexts. The challenges, strategies, perceptions,
resources, and leadership practices observed in Model Number 2 School may vary in different
settings. The smaller sample size may impact the generalizability of the findings and limit the

representation of diverse perspectives within the school community.




1.7 Operational Definitions of Terms

Challenges: Refers to specific obstacles, difficulties, or barriers faced by Model Number 2
School in the implementation of inclusive early childhood care and inclusive education.
These challenges can include but are not limited to issues related to resources, policies,
attitudes, training, infrastructure, and support services.

Inclusive Early Childhood Care: Refers to the comprehensive care and development of young
children, typically from birth to around eight years of age. It includes providing a
nurturing and stimulating environment that supports all children's physical, social,
emotional, and cognitive development.

Inclusive Education: Refers to the educational approach that aims to provide equal access and
opportunities for all students, including those with disabilities or learning difficulties. It
involves creating an inclusive learning environment that accommodates diverse needs,
promotes participation, and fosters the full development of every learner.

Leadership and Management: Refer to the roles, actions, and practices of school leaders and
administrators at Model Number 2 School in promoting and supporting inclusive early
childhood care and education. Leadership and management encompass the decision-
making processes, organizational structures, communication strategies, and initiatives
undertaken by school leaders to create an inclusive school environment.

Perceptions: Refers to the beliefs, attitudes, opinions, and subjective experiences of teachers at
Model Number 2 School regarding their preparedness and training in providing inclusive
education to children with diverse needs. Perceptions reflect the individual understanding
and views of the teachers and can influence their practices.

Policies: Refers to the guidelines, rules, or regulations established by Model Number 2 School to
guide the implementation of inclusive early childhood care and education. Policies can
cover various aspects, including curriculum frameworks, assessment practices, provision
of support services, and inclusive practices for children with diverse needs.

Practices and strategies refer to the specific instructional methods, support services,
accommodations, and organizational approaches employed by the school to promote and
implement inclusive ECCE. These may include, but are not limited to, differentiated
instruction, assistive technologies, collaboration with families, and inclusive school

policies and procedures.




Resources and Support Services: Refers to the materials, facilities, personnel, and external
services available at Model Number 2 School to cater to the diverse needs of children,
including those with disabilities or learning difficulties. Resources can include
specialized equipment, assistive technologies, instructional materials, and support
services such as counseling or therapy.

Strategies: Refers to the planned actions, approaches, or methods employed by Model Number 2
School to address the challenges of early childhood care and inclusive education.
Strategies can include instructional approaches, curriculum adaptations, professional
development initiatives, collaborations with external organizations, and other measures
aimed at improving the implementation of inclusive early childhood care and education.

1.8. Organization of the Study

This paper was organized into five chapters, including this introductory part which addressed the

background of the study, statement of the problem, research questions, objectives of the study,

significance of the study, the scope of the study, limitations of the study, the definition of key
terms, and organization of the study. Theoretical, empirical review of related literature of the
study discussed in Chapter Two, Chapter Three forward the research approach, target population,
sample size and sampling technique, data collection instruments, method of data analysis, and
ethical consideration. Chapter four states data presentation, analysis, and interpretation, and the

final and fifth Chapters present a summary of findings, conclusions, and recommendations.




CHAPTER TWO

REVIEW OF RELATED LITERATURE
In this chapter, the review of related literature focused on the specific challenges faced by Model
Number 2 School in implementing inclusive early childhood care and education. The literature
review will explore the theoretical frameworks, strategies, policies, teacher preparedness,
resources, support services, and leadership practices relevant to addressing these challenges. The
chapter aims to provide a comprehensive understanding of the existing knowledge and practices
in the field, which will inform the subsequent analysis and findings of the study in Model
Number 2 School.
2.1 Conceptual Review
2.1.1 The Concept of Inclusive Education
Moliner and Donech (2014) to achieve inclusive education, we must fundamentally rethink how
we see education for everybody. It involves putting complex systemic changes including
teachers, parents, and pedagogies into practice to guarantee that every child has a safe and
barrier-free learning environment (Nigmatov, 2014). Tiwari et al. (2015) and Westwood (2007)
state that inclusion involves making sure all students disabled or not participate fully in the
program by giving them the support they need to meet their needs alongside their peers (Birhane,
2020).
2.1.2 Early Childhood Care and Education (ECCE) in Ethiopia
Ethiopia has made significant strides in expanding access to Early Childhood Care and
Education (ECCE) in recent years. However, significant challenges remain in ensuring quality
and equitable ECCE services across the country. The Government of Ethiopia has recognized the
importance of ECCE and has made it a key priority in its education sector development plans.
The Education and Training Policy (ETP), introduced in 1994, identified ECCE as an important
component of the education system (Ministry of Education, 1994). This was further reinforced in
the Education Sector Development Programs (ESDP), which have guided the country's education
sector reforms since the late 1990s (Ministry of Education, 2015).
Access to ECCE services in Ethiopia has increased over the past two decades. The Gross
Enrollment Ratio (GER) for pre-primary education (ages 4-6) increased from 5.2% in 2000 to
44.5% in 2018 (UNESCO, 2020). This expansion has been driven by the establishment of




community-based preschools, known as O-Class, as well as the integration of pre-primary
classes into primary schools.

However, significant disparities in access to ECCE persist across regions, socioeconomic groups,
and rural-urban divides. Children from wealthier households, urban areas, and certain regions
have significantly higher enrollment rates compared to their disadvantaged counterparts
(Woldehanna and Gebremedhin, 2012).

2.1.3 The Ideology of Inclusive Education

2.1.3.1 The Philosophy of Inclusive Education

In principle, inclusiveness aims to bring children and place in regular schools. However, as the
literature shows, inclusion goes far beyond this simple and conventional thinking. Therefore, this
part of the review highlights what inclusion looks like. Furthermore, it deals with the philosophy
and the extent to which inclusive education benefits not only CwDs but even those who do not
have disabilities.

There is a variety of understandings of what is commonly called “inclusion” among educators.
Inclusion is not just about where children are educated; it is a philosophy that includes a whole
school and it is everyone’s responsibility (Mitchell, 2008; Collins, 2003). Therefore, the
inclusive classroom of today is a school where students learn from each other, and the teacher is
expected to provide instruction to every student who enters the class (Ainscow, 1999). In
addition, inclusion describes the principle that all students are entitled to equitable access to
learning, achievement, and the pursuit of excellence in all aspects of their educational programs.
The practice of inclusion is not necessarily synonymous with full integration in regular
classrooms and goes beyond placement to include meaningful participation and interaction with
others (Mitchell, 2008). The term inclusion is often associated with collaboration. Moreover,
inclusion is a philosophy or set of beliefs based on the idea that “everyone belongs, is accepted
and supported by his or her peers and other members of the school community in the course of
having their educational needs met" (Stainback and Stainback, 1990).

The term ‘philosophy’ is being used in this context to merely indicate a set of beliefs, and not a
philosophical study or debate. Current educational thinking underpinning inclusive education
reflects a paradigm shift from a pathological theoretical approach to one that values
understanding of learning difficulties (Gabel, 2005; Allan, 2008). More importantly, inclusive

education locates barriers to learning and development in the entire system instead of only




focusing on the individual. This implies that barriers may be located within the learner, within
the center of learning, within the education system, and or within the broader socioeconomic and
political context. This thinking has its foundation in the systems theory. Implicit in the systems
approach is the understanding that there are layers in the systems that interact with each other to
produce certain outcomes (Mitchell, 2008; Allan, 2008). The ecological model of human
development postulates that effective implementation of inclusion requires the collaboration or

interaction of multiple participants (Bronfenbrenner, 1979).

Inclusion in education is a process of enabling all children to learn and participate effectively
within mainstream school systems. It does not segregate children who have different abilities or
needs. Therefore, inclusive education is a rights-based approach to educating children and
includes those who are subject to exclusionary pressures. It is widely believed that inclusive
education creates a learning environment that is child-centered and flexible and enables children
to develop their unique capacities in a way that is conducive to their styles of learning (Mitchell,
2008; Dark and Light Blind Care, 2008). Therefore, the process of inclusion contributes to the
academic development and socio-economic welfare of the child and its family, enabling them to
reach their potential and flourish.

Inclusion is a set of best practices or strategies coupled with the moral view that all children
bring value to the general education classroom. In inclusive classrooms, students have a variety
of ways to access information and demonstrate what they know (Allan, 2008). Inclusion is also a
philosophy where all students are valued and supported to participate meaningfully with each
other. “The key to inclusive education is the acknowledgment that inclusive education is about
all children as it shifted its focus to consider the pervasive nature of exclusion in and through
education” (Mitchell, 2008:143).

However, education that is inclusive of disabled children is not easy, but the job of a teacher may
become more interesting and the teaching methods may respond more to the variety of learning
needs of all the children (Frederickson and Cline, 2009). All the children in the classroom can
benefit from the more child-centered flexible and creative nature of inclusive education. In
addition to this, inclusive and child-friendly schools welcome all children in the community

regardless of their gender, abilities, disabilities, HIV and health status, as well as their socio-
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economic, ethnic, religious, or language background (Unesco, 1994; Frederickson, and Cline,
2009).

Inclusive and child-friendly communities and schools usually embrace diversity not merely
tolerate it. Hence, if the school setting is inclusive, children learn at their own pace and
according to their own abilities to achieve optimal academic, social, emotional, and physical
development (Frederickson and Cline, 2009; UNESCO, 2005). If children and parents are
actively involved in the teaching-learning process, the knowledge and skills children carry with
them from home are therefore valued and recognized. Against this background, inclusion may be
seen as a continuing process of increasing participation and segregation as a recurring tendency
to exclude differences(Forlin, 2001). As Mitchell (2008) notes, children’s knowledge and skills
are developed through their interactions with each other. Therefore, inclusive education requires
ongoing engagement with removing barriers to active involvement and participation in shared
learning. Students should learn with, and from, each other coming to know true diversity in terms
of physical, cognitive, sensory, and emotional differences (UNESCO, 1994). In this way,
artificial notions of ‘normalcy’ that have served to diminish and devalue ‘disabled’ children for
so long can begin to change (Collins, 2003).

Hence, inclusion values the active participation of every child as a full member of his or her
family, community, and society at large. A particular issue to consider for students both with and
without disabilities is that social and academic constructs are known to change over time
(Mitchell, 2008).

2.1.3.2 The Nature of Segregated Education

Traditionally, the education of CwDs encapsulated several approaches. These include
segregation in which children are classified according to their impairment and allocated a school
designed to respond to that particular impairment.

In the history of education, there has been a continuous shift in modes of education for learners
with disabilities. This condition is linked with the change in the conceptualization of disability
and also the changing paradigms in education (Tirussew, 2005). There are three basic types of
special education, although many other approaches to classroom organization and teaching are
available within each mode of education.

Segregated education occurs when students with disabilities learn completely separate from their
peers. Often, especially in developing countries, segregated education takes place in the form of
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special schools created specifically for the education of students with disabilities, or in
completely separate classrooms for students with disabilities (Stubbs, 2008; Tirussew, 2005). As
UNESCO (1994) notes, segregated education pinpoints the child as the problem in the system
and the impediment to learning. Therefore, these students will often receive a completely
different curriculum and different methods of testing, rather than being taught the same
curriculum as their peers. This separation in school often creates separation within other areas of
life as well. Segregated/offsite education programs probably were the first educational programs
that were provided to children with special needs among other modes of education. The
segregated setting includes special classes, special day schools, and special school programs
(UNESCO, 1994). For some people, the enrolment of students in special schools or special
classes within regular schools can be a manifestation of inclusion. Conversely, for others,
inclusion means educating all students solely in regular classes at neighborhood schools.
Therefore, the latter understanding of inclusive education is grounded in a different belief system
compared to special education (Mittler, 2012).

Treating CwDsin a segregated education setting is believed to be an earlier and diminishing
practice in most developed countries. However, the practice is still going on in developing
countries like Ethiopia. Proponents of this form of education portend that for children with some
types of disabilities, for example, those with hearing, visual, physical, and intellectual
limitations, specialized units and schools are required to guarantee their right to education in the
medium of sign language and access to Braille and other adapted materials (UNESCO 2006,
cited in Combrinck 2008).

The assumption that underpins this view is that it is desirable to group children according to the
nature of their abilities, disabilities, or difficulties. Some claim that because children are
different. There will be a diversity of instructional needs. In turn, this requires teaching groups to
be formed according to these perceived individual characteristics. According to Kaufman and
Hallahan (2005), successful teaching of children who are different requires that they be grouped
homogeneously so that teachers who have been trained in special pedagogy can deploy special
pedagogical approaches. Mainstream teachers, especially those who were born and brought up in
a context that centered on two separate systems of education, assumed that disabled learners

were better provided for in special schools. Therefore, it appears that the eradication of the
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medical view did not mean the end of conservatism in education. A consequence of this was
inhibited growth in a shared inclusive school philosophy (WHO, 2011).

However, proponents of inclusive education argue that when special education is conceptualized
in this manner, it is a barrier to the development of inclusion because it absolves the rest of the
education system from taking responsibility for all children’s learning (Thomas, 2013). The goal
of inclusive education is to break down the barriers that separate general and special education
and make the included students feel accepted, and become active members of the general
education classroom (UNESCO, 2005; Thomas, 2013; Dixon, 2005). As the literature tells us,
teachers’ inclusive practices are likely to be sustained over a short to medium period as teachers
employ practices they have learned. They then tend to revert and draw on the personal practices
entrenched in their own teaching experience. One may argue that the belief of exclusion became
entrenched in many teachers, who are currently teaching, were trained in, and began their
teaching careers within a paradigm that held fast to the idea of the correctness of exclusion
(Unicef, 2011).

The advocacy for inclusive education and its virtues despite progress towards embracing it has
been slow despite the weight of educational research and ethical arguments, education systems
have been slow to change (Thomas, 2013; Dixon, 2005; Waseda, 2014). Most countries still have
signified numbers of CwDs in special schools or special classes.

According to inclusive education activists, the perpetual segregation in education impacts
negatively on non-disabled children as much as it does for the CwDs. For them, segregation in
education does not only disadvantage children with special needs and their families but also their
non-disabled peers (Waseda, 2014). According to the same author, children with no disability are
deprived of the opportunities to discover these children as peers and as friends and are
encouraged to grow up with a correspondingly narrow view of the richness and diversity of
humanity. They are also deprived of the benefits that flow generally from a more flexible and
individual approach to education (UNESCO, 2009).

2.1.3.3 Inclusion Versus Integration

The concepts of inclusive education emerged in Anglo-American countries in the mid-1980s and
early 1990s as a critical response to the existing arrangements of special education and the
integration model. Proponents of inclusive education have criticized the concept of integration as

referring to a mere placement of children categorized as students with SEN into mainstream
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schooling without any substantial attempt to combat hidden exclusionary forces within
mainstream education and society (Mitchell, 2008).

In literature, there is no consensus about the origins of the concept of inclusive education. For
instance, Armstrong and Spandagou (2011 as cited in Egan, 2013) distinguish four origins that
brought the concept of inclusion to life. Firstly, they claim that parents, teachers, and other
advocates of students with disabilities challenged the existing system of integration, which was
posing limits on the level of students’ impairments for them to be integrated into mainstream
schools. In addition, integration required an elaborate system of assessment of SEN, which
determined the amount of resources for various forms of individual interventions for students
being withdrawn from the regular classroom.

The Model postulates that it is not the person’s impairment that disables them to actively
participate in social life, but it is the way society responds to them, which disadvantages and
excludes them. To simply explain how the model might apply to an educational context, it might
mean, for instance, that a person using a wheelchair is not disabled by her/his physical
impairment, rather the physical construction of a school building disables her/him by preventing
free movement in its space.

Thirdly, the commencement of free-market philosophy, including competition, accountability,
control, and choice in educational systems, provoked a wide critique of these educational
reforms and how they influenced the ways schools managed differences. Fourthly, the initiation
of international non-governmental organizations (NGOs), especially Unescoplayeda pivotal role
in establishing and promoting inclusive education as a relevant policy agenda for all its member
states and gave political relevance to researching it (UNESCO, 1994).

2.1.4 The Benefit of Inclusive Education for Children with Disabilities
Inclusive education requires recognizing impairment as one of many forms of human diversity

and welcoming and viewing diversity as a resource rather than a problem. Therefore, inclusive
education creates a situation where all children can be valued and experience a sense of
belonging and where all children are encouraged to reach their full potential in all areas of
development (UNESCO, 1999; Frederickson, and Cline, 2009). As it is clearly stated in Unesco
(2005), inclusion is neither about disability nor is it only about schools. Instead, inclusion is
about social justice. Collins (2002) reports that students with disabilities who are educated in
segregated settings lack age-appropriate social interaction and have decreased levels of peer
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engagement. On the contrary, students in inclusive classrooms constructed a relatively confident

hopeful sense of themselves as legitimate participants in the mainstream school culture. Students

in inclusive classrooms reported feeling like they learned more, made more friends, and had

higher levels of self-concept, including self-efficacy and self-esteem (UNESCO, 2009).

From the perspective of students with disabilities, the major benefit of inclusive education is

equal access to social and academic opportunities. There are many benefits of inclusion for

children with diverse abilities. UNESCO (2009), Ainscow (1999), and Frederickson and Cline

(2009) have listed the major benefits of inclusive education for CwDs as follows:

& CwDs demonstrate high levels of social interaction with non-disabled peers in inclusive
settings when compared with segregated settings. This is especially true if there is adult
support to encourage socialization, and if children with diverse abilities are included in their
natural proportion to the community in general.

@ Social competence and communication skills of children with diverse abilities are improved
in inclusive settings. This is believed to be closely associated with greater opportunities for
social interaction with non-disabled peers who act as models for children still developing
age-appropriate social and communicative competencies.

& CwDs in inclusive settings often have a more rigorous educational program, resulting in
improved skill acquisition and academic gains. Some research suggests that the educational
program for children with diverse abilities in inclusive settings is generally of a higher
standard than in segregated settings, and children in these settings spend more time engaged
in academic tasks and demonstrate improved academic outcomes.

@ Social acceptance of children with diverse abilities is enhanced by the frequent small group-
work nature of their instruction in inclusive classrooms. Children get to see beyond the
disability when working in small groups and begin to realize that they have much in common
with CwDs.

@ Friendships commonly develop between those with disabilities and those without disabilities
in inclusive settings. Research has found that children in inclusive settings have more durable
networks of friends than children in segregated settings. This is especially true of children
included in their local neighborhood school, where they can more easily see friends outside
of school hours. Teachers have also been keen to play a critical role in facilitating these

friends.
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2.1.5 The Benefit of Inclusive Education for Children with No Disabilities
The impact of inclusive education on students without exceptionalities is also suggested to be
positive for a variety of reasons. Socially, students without exceptionalities reported higher
degrees of friendship and advocacy, as well as lower degrees of abuse towards students with
disabilities in inclusive settings as opposed to special education settings (Giangreco, 2009).
Academically, inclusive education is beneficial for all students. As research findings show,
students with and without disabilities in inclusive classrooms have a stronger academic
achievement than those in non-inclusive classrooms. Inclusive education does have a positive
impact on the achievement of students without disabilities and there is even a better increase in
their scores (Fitch, 2003; Giangreco, 2009). Therefore, researchers agree to a greater extent that
inclusive education fosters tolerance and acceptance of difference and is academically beneficial
to students without disabilities. In many ways, children with giftedness benefit from inclusion
just as much as children with diverse abilities (UNESCO, 1999). The following benefits of
inclusion for children without disabilities have been substantiated in the literature:

@ The performance of children without disabilities or giftedness is not compromised by the
presence of children with diverse abilities in their classes (Frederickson and Cline, 2009).

@ Children without disabilities or giftedness can benefit from improved instructional
technologies in the classroom. Some children with diverse abilities will require the use of
technology to help them learn, such as specialized computer software or hardware to assist
them in their work. Other children can benefit from the presence of these technologies and
can use them when they are not required by the child with diverse abilities (UNESCO, 1994)

@ Children without disabilities involved in peer-tutoring situations can benefit from improved
self-esteem and mastery of academic content (Allan, 2008). These children tend to
demonstrate improved self-concept, growth in social cognition, and the development of
personal principles (Collins, 2003; Davis, 2000). Furthermore, it has been found that peer
tutors demonstrate a higher mastery of academic content in a given area than do their peers
who are not involved as tutors.

@ Children without disabilities or giftedness have the opportunity to learn additional skills such
as Braille or sign language (McDuffie, Mastropieri, and Scruggs, 2009). These skills can be
taught in a meaningful context and represent an opportunity for growth not available to

children who are not educated with others with diverse abilities (Giangreco, 2009).

16

—
| —



2.1.6 Challenges in Implementing Inclusive Education in Ethiopia

A survey of Ethiopian mainstream schools found that 81.7% of teachers did not consider
learners' needs in their teaching, and 83.9% of students with disabilities said their methods did
not match their needs. Factors such as large class sizes, test-based lessons, and inflexible
curriculums contribute to the inability to implement inclusive education. Teachers also face
shortages of resources, with 100% of teachers stating students with disabilities were not provided
sufficient instructional materials. Affirmative action in budgeting is needed for equitable
resource distribution for students with special educational needs (Brittany, 2015 cited in Zewudu,
2020).

According to Matthew, 2018), despite current systemic conceptualizations of inclusive education
and a focus on showing success, it is important to quickly recap the key problems that must be
overcome for inclusive education to be implemented successfully. The following issues are the
most frequently mentioned obstacles to effective implementation of inclusion education:

= Lack of policy and legal support

= Inadequate school resources and facilities

= Inadequate specialized school staff

= Inadequate teacher training in inclusive thinking and techniques

= Didactic and passive pedagogical techniques

2.1.7 Inclusive Education from Legislation Perspectives
The United Nations Convention on the Rights of Persons with Disabilities (CRPD), adopted in

2006, is a landmark international treaty that recognizes the right of persons with disabilities to
access inclusive education. Article 24 of the CRPD specifically states that "States Parties shall
ensure an inclusive education system at all levels and lifelong learning” (United Nations, 2006).

In the United States, the Individuals with Disabilities Education Act (IDEA) is a federal law that
mandates the provision of a free appropriate public education (FAPE) for children with
disabilities. IDEA requires that students with disabilities be educated in the least restrictive
environment (LRE), which means they should be placed in general education classrooms with
their non-disabled peers to the maximum extent appropriate (U.S. Department of Education,
2022). The Salamanca Statement and Framework for Action, adopted by the UNESCO World
Conference on Special Needs Education in 1994, is a landmark document that promotes

inclusive education. It calls on governments to "adopt as a matter of law or policy the principle
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of inclusive education, enrolling all children in regular schools, unless there are compelling
reasons for doing otherwise” (UNESCO, 1994).

2.1.8 Inclusive Education and Early Childhood Education Relationship
The term "early childhood care and education” refers to the eight years of life that follow birth,

and this definition largely defines the practices associated with early childhood care and
education (MoE, 2010). The phrase "early childhood care and education” (ECCE) has been
defined differently by different researchers; nevertheless, the definition that educators most
commonly use describes the set of mechanisms and processes that promote and sustain
development during the early years of life, especially from birth to eight years of age. ECCE
encompasses education, physical, social, and emotional care, intellectual stimulation, health care,
and nutrition. It also includes the support a family and community need to offer for children’s
healthy development. Several terms and definitions are used across the world to refer to
education and care for children younger than 8 years, along with the term ‘ECCE’. These include
early childhood care and development (ECCD), early childhood development (ECD), early
childhood education (ECE), early childhood education, care, and development (ECECD), and
early childhood education and development (ECED). There is some consensus on the scope and
the holistic nature of the term ECCE (UNESCO, 2012).

2.1.9 The Misconception of Inclusive Education

As Mittler (2012) notes, the concept of inclusivity lugs not only issues of special needs but even
the education of marginalized people. Rather, the philosophy amalgamates social justice with the
equitability of resources and school coverage with quality education. To contextualize the
philosophy, an inclusive school has been described as one that caters to the needs of all learners
and where all learners are valued and respected (Mittler, 2012; UNESCO, 1994). Hence,
inclusive schooling involves school change and effective leadership programs. With all these,
inclusive schools attempt to provide quality education by ensuring equal education to all students
who are enrolled (UNESCO, 1994).

The philosophy of inclusion and the development of inclusive schools have great rhetorical
power. They are influencing special education policy and practice in many countries. Even
though the confusion of “integration and inclusion”, created a dilemma among personnel in
education, the adoption of this philosophy has brought profound changes to the provision of
educational services for children with special needs (Berlach and Chambers 2011).
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2.2. Theoretical Frameworks Toward Inclusive Education

2.2.1 Cognitive Theory-Based Inclusive Education

It is clear from its emphasis on mental interactions and information processing in guiding student
learning that cognitivism is implemented in inclusive education settings (Al-Shammari,
Faulkner, and Forlin, 2019). Cognitivist-based inclusive education techniques are applied in
practice in this way. Students are asked to connect and explain what they have previously learned
with the new information they are studying. For example, the uses of instructional techniques
like concept mapping, mnemonics, framing, outlining, and advance organizers should meet the
cognitive demands of students with special education needs.

Cognitivist-based inclusive education practices involve using instructional approaches like note-
taking and metacognitive strategies like study skills, concept mapping, and reciprocal teaching.
These strategies help students with special needs plan, organize, and communicate information
and learning. Constructivism, on the other hand, focuses on creating cognitive tools that reflect
cultural wisdom, ensuring that students can assimilate and accommodate information effectively.
These practices have shown positive results in general education classrooms (Al-Shammari,
Faulkner, and Forlin, 2019).

2.3. Previous Studies Conducted Regarding Inclusive Education and Challenges

The study by Johnson, Smith, and Lee (2018) focuses on the challenges of implementing
inclusive education through a case study analysis. The researchers discuss the barriers and
difficulties faced in ensuring that all students, regardless of their abilities, are included in
mainstream educational settings. The article delves into practical challenges, policy implications,
and strategies for effective implementation of inclusive education practices. Ultimately, the study
emphasizes the importance of creating an inclusive environment that supports the diverse needs
of students to promote equality and accessibility in education.

In the study conducted by Smith and Brown (2019), titled "Barriers to Inclusive Early Childhood
Education: Perspectives from Teachers,” the researchers explored the barriers and challenges
faced by teachers in implementing inclusive practices in early childhood education settings.

The study employed a qualitative research design, incorporating interviews and focus group
discussions with a sample of early childhood educators. The participants shared their
perspectives and experiences regarding the barriers they encountered in providing inclusive

education for young children. The findings of the study revealed several key barriers to inclusive
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early childhood education. One prominent barrier identified by the teachers was a lack of
awareness and understanding of inclusive practices among educators. Many teachers expressed a
need for more knowledge and training on inclusive strategies and methods to effectively support
children with diverse needs. Resistance to change was another significant barrier reported by the
participants. Some teachers expressed concerns about the increased workload and challenges
associated with adapting their teaching approaches to meet the individual needs of all children in
inclusive classrooms. They also highlighted the importance of support from colleagues,
administrators, and parents in overcoming this resistance and promoting inclusive practices. The
study also found that a lack of additional support staff in early childhood settings was a
significant barrier to inclusive education. Teachers expressed the need for additional personnel,
such as special education teachers or paraprofessionals, to assist in providing individualized
support and attention to children with diverse needs.

One study conducted by Loreman et al. (2011) investigated the challenges faced by early
childhood educators in promoting inclusive practices. The researchers found that educators often
struggled with addressing the diverse needs of children with disabilities, limited access to
professional development opportunities, and inadequate support from families and communities.

Another study by Avramidis et al. (2000) explored the barriers to successful inclusion in early
childhood settings. The researchers identified factors such as negative attitudes towards children
with disabilities, lack of knowledge about effective inclusion strategies, and the need for ongoing

professional development as key challenges faced by educators and practitioners.
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CHAPTER THREES

RESEARCH METHODOLOGY
Research methodology is a guide for the study and describes an approach and techniques for
studying a research topic. This chapter outlines the methodologies that were used in this study. It
describes the research approach, research design, population and sampling, instruments and data
collection technique, reliability, and validity of instruments, methods of data analysis and
interpretation, and Research ethics.
3.1. Description of Study Area
DebreBerhan (Amharic: £NZNCY7) is a city in central Ethiopia. Located in the SemienShewa
Zone of the Amhara Region, about 120 kilometers northeast of Addis Ababa on Ethiopian
Highway 2, the town has an elevation of 2,840 meters, which makes it the highest town of this
size in Africa. It was an early capital of Ethiopia and afterward, with Ankober and Angolalla,
was one of the capitals of the kingdom of Shewa. Today, it is the administrative center of the
SemienShewa Zone of the Amhara region.DebreBerhan was founded by Emperor Zara Yaqob, in
response to a miraculous light that was seen in the sky at the time. Believing this was a sign
from God showing his approval for the death by stoning of a group of heretics 38 days before,
the emperor ordered a church built on the site and later constructed an extensive palace nearby,
and a second church, dedicated to Saint Cyriacus. Zara Yaqob spent 12 of the last 14 years of his
life in DebreBirhan.
3.2. Research Approach
The study adopted a mixed-methods research approach, combining both qualitative and
quantitative methods. This approach allowed for a comprehensive investigation of the research
objectives and provided a deeper understanding of the challenges, strategies, perceptions,
resources, and leadership practices related to early childhood care and inclusive education at
Model Number 2 School.
3.3. Research Design
The researcher has employed a cross-sectional survey design to investigate the practices,
challenges, and various aspects of inclusive early childhood care and education at the Model
Number 2 School.
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3.4. Population of the Study

Defining a target population is the first stage in the sampling process. The target population
corresponds to the entire set of subjects whose characteristics are of interest to the researcher
(Martinez-Mesa, et al., 2016). The population of the study included the principal of the school
(1), Teachers of inclusive schools (30), and Experts in special needs education at Model Number
2 School who were involved in the implementation of inclusive early childhood care and
education.

3.5 Sample Size and Sampling Techniques
To conduct the research effectively, the researcher utilized a systematic simple random sampling

technique, which is a type of probability sampling technique. In the case of a simple random
sample, every member of the population has a known and equal chance of being selected. These
methods reduced the potential for bias in the selection of respondents included in the sample.

There are several formulas developed for sample size determination that conform to different
research situations. The sample size for this study was determined by using the formula
described by (Yamane 1967) as follows: Also according to Amugune (2014) used to draw an

adequate sample size and it is more simplified for distributing sample proportions.
N
n=——-=
1+ N(e)
33
1+ 33(0.05)

= 30 respondents

n = sample size

N = population size

1 = constant,

e = sampling error (level of precision)

Therefore, as the result of the Yemane formula indicates above a sample size of 30 Teachers of
inclusive schools was used.

Table 3.1 Population, Sample Size, and Sampling Techniques

No Respondent Population Sample Sampling Techniques
1 | Principal of the school 1 1 Purposive
2 | Teachers of inclusive 33 30 A systematic simple random
schools sampling
3 | Experts in special needs 1 1 Purposive
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education

4 | KG's Teachers' 2 2 Purposive

3.6. Sources of Data
The data for this study was collected from both primary and secondary sources. The primary data

was gathered through semi-structured interviews with key stakeholders, such as the school
principal, Kindergarten teachers, and experts in special needs education. These interviews
provided qualitative insights into the challenges, strategies, and perceptions regarding inclusive
early childhood care and education at Model Number 2 School. Additionally, the researcher
conducted surveys to collect quantitative data from the Teachers of inclusive schools. The
secondary data was obtained through a comprehensive document analysis, including a review of
the school's policies, guidelines, and other relevant documents. This multi-pronged approach
allowed the researcher to gain a comprehensive understanding of the issues at hand by

triangulating the data from various sources.

3.7 Instruments and Data Collection Techniques
The data collection instruments include interviews, observation, and surveys/questionnaires,

document analysis. These instruments were designed to address the specific research objectives

and gather data on challenges, strategies, perceptions, resources, and leadership practices.

Interviews
In this study, the researcher employed interviews as one of the data collection tools, as

recommended by Dawson (2002) for their flexibility and ability to gather specific information.
The researcher utilized semi-structured interviews, which allowed for the collection of targeted
data while also providing the flexibility to explore additional information and ask probing
questions. The interviews were conducted face-to-face with various stakeholders. The interviews
were scheduled in advance, and the participants were informed before the interview sessions.
This data collection method enabled the researcher to gather in-depth qualitative insights into the
experiences, perspectives, and perceptions of the interviewees regarding the challenges and
strategies related to implementing inclusive early childhood care and education at Model
Number 2 School.

Observation

In this study, the researcher utilized classroom observations as a relevant data collection tool to
systematically examine the real-time processes and physical environment of Model Number 2

School concerning the provision of support for inclusive early childhood care and education. The
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researcher prepared a self-made observation checklist and followed a prescribed protocol to
document specific measures of observable behaviors and the overall learning environment during
scheduled observation sessions. This approach allowed the researcher to gather first-hand
insights into the actual challenges and strategies employed by the school in implementing
inclusive practices, complementing the data collected through other methods such as document
analysis and teacher interviews.

Questionnaires

The researcher utilized questionnaires or surveys to gather data from teachers on their
preparedness, training, and perceptions of inclusive education at Model Number 2 School. The
questionnaires included questions that explored the specific challenges faced by teachers in
implementing inclusive practices, the strategies and policies in place to address these challenges,
as well as the availability and effectiveness of resources and support services provided by the
school to cater to the diverse needs of children, including those with disabilities or learning
difficulties. This data collection method allowed the researcher to gain valuable insights from the
teachers' perspectives on the key aspects of inclusive early childhood care and education at the
school. A questionnaire was prepared that was adapt from (Brown, and Remington, 2017),
(Tomlinson, 2014), (Epstein, et al., 2002, (Sugai, et al., 2009), and (Arndt et al., 2019). And
modified according to the local situation and characteristics of the respondents

Document Analysis

The researcher conducted a document analysis to understand the challenges of implementing
inclusive early childhood care and education in Model Number 2 School. They reviewed the
school's existing policies, guidelines, and action plans related to inclusive education, analyzing
the content and implementation of these documents to gain insights into the strategies and
policies in place. Additionally, the researcher examined the availability and allocation of
resources and support services for inclusive education, as part of their efforts to comprehensively
assess the school's approach to addressing the diverse needs of children, including those with
disabilities or learning difficulties.

3.8 Method of Data Analysis

Depending on the nature of the collected data and the objectives of the research, the data
gathered through the closed-ended questionnaire was tabulated and analyzed by descriptive

statistics.
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Furthermore, the qualitative data collected through interview, observation, and document
analysis was analyzed by thematic analysis and narrated in words. The interpretation and
analysis were made to complement the results obtained through the questionnaire. Finally, the
result of the interpretation is discussed and summarized to arrive at dependable conclusions.

3.9 Research Ethics

Research has ethical dimensions that require the researcher to maintain both moral and
professional obligations to be guided by ethics even when the participants are unaware of the
ethics (Neuman 2011). Among the significant ethical issues that were considered in the research
process were consent and confidentiality. To secure, the consent of respondents all-important
details of the study will explained including its aims and purposes. The confidentiality of
participants was ensured by not disclosing their names and personal information in the research.
Moreover, no information was modified or changed, hence information and literature collected
for this study were appreciated in the reference list. It was also made clear that participation in
the study is voluntary. After the collection of data, the content received from sources was
presented honestly and was not distorted. All sources of data have been acknowledged and
included in the list of sources, which was verified by the advisor who examined this study for

inconsistencies and inaccuracies.
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CHAPTER FOUR
DATA PRESENTATION, ANALYSIS AND DISCUSSION

This chapter presented the key findings of the study, which aimed to examine the challenges of
implementing inclusive Early Childhood Care and Education (ECCE) in Model Number 2
School. The chapter begins by introducing the demographic characteristics of the participants,
followed by a detailed presentation, analysis, and discussion of the main challenges identified in
implementing inclusive ECCE at the school. The data collection methods, including interviews,
surveys, and document analysis, provided a comprehensive understanding of the issues faced by
the school in catering to the diverse needs of children, including those with disabilities or
learning difficulties.

4.1. Background of the Participants in the Study
Table 4.1 Background of Participant

Variable Category No Percentage
Gender Male 10 38.5
Female 16 61.5

Total 26 100.0

Age below 25 7 26.9
26-32 4 154

33-39 8 30.8

Diploma or Equivalent 21 5.00

Bachelor's Degree 3 4.00

Education Level Master's Degree 2 5.00
Total 26 Total

Source: Survey Data (2024)

The sample consisted of 26 participants, with a majority of them being female (61.5%) and the
remaining 38.5% being male. The age distribution of the participants was diverse, with 26.9%
being below 25 years old, 15.4% in the 26-32 age range, and the largest group (30.8%) falling in
the 33-39 age bracket. In terms of educational qualifications, the majority of the participants
(80.8%) held a Diploma or equivalent, while 11.5% had a Bachelor's degree and 7.7% had a

Master's degree.
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4.2 Inclusive Practices and Strategies at Model Number 2 School
Table 4.2: Inclusive Practices and Strategies

No Inclusive Practices and Strategies SDA| DA | N | AG SA

1 | The school has a clear policy that promotes inclusion | 1 3 7 11 4

in early childhood care and education.

2 | The school provides specialized training and | 4 8 3 9 2
professional development opportunities for teachers

to enhance their skills in inclusive practices.

3 | The school offers appropriate accommodations and | 3 5 6 11 1
support services for children with diverse needs.

4 | The school promotes positive social interactions and | 4 4 6 11 1
fosters an inclusive and accepting classroom

environment.

5 | The school utilizes diverse teaching materials and | 5 5 5 8 3
resources that cater to the individual needs and

abilities of all children.

6 | The school regularly assesses and evaluates the | 2 4 7 11 2

effectiveness of its inclusive practices and makes

necessary improvements.

Source: Survey Data (2024)

As shown in above Table 4.2, Item no 1 has the majority of respondents (15 out of 26) agree that
Model Number 2 School has a clear policy promoting inclusion. However, there is a notable
portion of respondents (4 out of 26) who disagree, this indicates that the school has established
policies for promoting inclusion, but further efforts might be needed to ensure that all staff are
fully aware and supportive of these policies. Research by Ainscow and Sandill (2010)
emphasizes the importance of clear inclusive policies in fostering an inclusive school culture.
Moreover, As shown in above Table 4.2, Item no 2 has a significant number of respondents (12
out of 26) who disagree that the school provides adequate specialized training. While some
respondents (11 out of 26) agree, the mixed responses suggest the need for more consistent and
comprehensive professional development opportunities. This suggests that while there are efforts

to provide training, there is still room for improvement. Effective professional development is
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critical for equipping teachers with the skills needed to implement inclusive practices effectively,
as noted by Darling-Hammond et al. (2017).

As shown in above Table 4.2, Item no 3 has the responses somewhat divided, with 12 out of 26
respondents agreeing that the school offers appropriate accommodations and support services.
However, 8 respondents disagree, indicating a need for better support services to meet the
diverse needs of all children. This indicates that the school is making efforts to provide necessary
accommodations, but there is still a need for further enhancements. The provision of appropriate
accommodations and support services is essential for meeting the diverse needs of students, as
discussed by Florian and Black-Hawkins (2011).

Similar to the previous item, the responses are varied. While 12 out of 26 respondents agree that
the school promotes positive social interactions, 8 respondents disagree. This highlights the
necessity of enhancing efforts to create a more inclusive classroom environment. This suggests
that while efforts are being made to foster an inclusive environment, further initiatives might be
needed to enhance these efforts. Promoting positive social interactions is crucial for creating an
inclusive and accepting classroom environment, as highlighted by Banks and Banks (2016).

As shown in above Table 4.2, Item no 5 has responses are quite mixed, with a slight majority (11
out of 26) agreeing that diverse teaching materials are utilized. However, an equal number of
respondents (10 out of 26) disagree, this shows a balanced perception regarding the availability
and use of diverse teaching materials, suggesting the need for more consistent use of such
resources. Utilizing diverse teaching materials is essential for catering to the varied learning
needs of students, as noted by Gay (2018).

Also, as shown in Table 4.2 item no 6 has the most respondents (13 out of 26) who agree that the
school assesses and evaluates the effectiveness of its inclusive practices. However, 6 respondents
disagree, suggesting that while evaluations are conducted, there may be gaps in the assessment
process or in implementing improvements. This indicates that the school is making efforts to
evaluate and improve its practices, but there is room for further improvements. Regular
assessment and evaluation are key to ensuring the effectiveness of inclusive practices, as
discussed by Epstein (2018).

The findings indicate that Model Number 2 School is making significant efforts to implement
inclusive early childhood care and education through clear policies, specialized training,

accommodations, promoting positive interactions, using diverse teaching materials, and regular
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assessment. However, there are areas that require further enhancement to ensure that all teachers
and staff are fully equipped and supportive of these inclusive practices.

4.3 Challenges of Implementing Inclusive Early Childhood Care and Education in Model
Number 2 School

Table 4.3: Challenges of Implementing Inclusive Early Childhood Care and Education

No Items SDA |DA | N | AG SA

1 | Lack of adequate resources and funding hinders the | 4 7 6 7 2

implementation of inclusive practices.

2 | The limited availability of trained staff and | 3 10 1 11 1
specialists in inclusive education poses challenges to

effective implementation.

3 | Insufficient support and collaboration from external | 2 8 2 11 3
stakeholders impact the school's efforts towards

inclusivity.

4 | Cultural biases and attitudes towards disability and | 1 7 12 6 0
diversity create barriers to inclusive early childhood

care and education.

5 | Limited parental awareness and involvement in| 1 10 6 8 1
promoting inclusive practices pose challenges for
Model Number 2 School.

6 | Difficulty in addressing the individual needs and | 1 7 6 10 2
accommodations of children with disabilities or
special needs.

Source: Survey Data (2024)

As shown in above Table 4.3, item no 1 has the responses fairly distributed, with 9 out of 26
respondents agreeing that a lack of resources and funding is a significant barrier. However, 11
respondents disagree, indicating differing opinions on the severity of this issue. This suggests
that some staff may feel sufficiently supported, while others experience significant resource
constraints. This is consistent with findings by Mulholland and O’Connor (2016), who highlight
that adequate funding and resources are critical for implementing inclusive education practices

effectively.
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Also, As shown in above Table 4.3, item no 2 has a significant portion of respondents (13 out of
26) disagree that the limited availability of trained staff is a barrier, while 12 agree. This
highlights the need for more specialized training and recruitment of staff to support inclusive
education. Forlin et al. (2018) emphasize that professional development and availability of
specialists are crucial for the successful implementation of inclusive practices in schools.

As shown in above Table 4.3, in item no. 3 has most respondents (14 out of 26) agree that
insufficient external support is a challenge, while 10 disagree. This suggests that external
partnerships and community involvement are areas that need strengthening to support inclusive
education. Roberts and Simpson (2018) note that effective collaboration with external
stakeholders, including parents, community organizations, and local authorities, is essential for
fostering an inclusive educational environment.

As shown in above Table 4.3, item no 4 has the majority of respondents (12 out of 26) neutral
about cultural biases being a barrier, while 8 disagree, and 6 agree. This indicates mixed
perceptions and suggests that cultural factors may not be uniformly viewed as significant barriers
within the school community. Brown and Clark (2019) found that addressing cultural biases
through awareness and education is vital for promoting inclusive attitudes and practices.

Also, item no 5 responses are mixed, with 9 out of 26 respondents agreeing that limited parental
involvement is a challenge, while 11 disagree. This suggests that while some parents are engaged
and supportive, others may lack awareness or involvement in inclusive practices. Tomlinson and
Imbeau (2017) stress the importance of parental involvement in fostering inclusive education and
recommend strategies to increase parental engagement and awareness.

As shown in above Table 4.3, item no 6 has the responses indicating a consensus towards
recognizing this challenge, with 12 out of 26 respondents agreeing that addressing individual
needs is difficult. However, 8 respondents disagree, pointing towards variability in experiences
and perceptions regarding the adequacy of accommodations provided. This indicates that while
efforts are being made, there are significant challenges in providing individualized support.
Ainscow and Sandill (2010) highlight the importance of tailored support and accommodations to
meet the diverse needs of students, suggesting that further resources and training may be
necessary to address these challenges effectively.

The findings reveal several key challenges faced by Model Number 2 School in implementing

inclusive early childhood care and education. These challenges include resource limitations, the
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need for more trained staff, insufficient external support, cultural biases, limited parental
involvement, and difficulties in addressing individual needs. Addressing these challenges
through targeted strategies, increased funding, professional development, and stronger
stakeholder collaboration can enhance the school's ability to provide inclusive education
effectively.

4.4:Investigating Teachers' Perceptions of Preparedness for Inclusive Education in
Model Number 2 School

Table 4.4: Teachers' Perceptions of Preparedness for Inclusive Education

No Items SDA | DA | N AG SA

1 || feel adequately prepared to meet the educational needs of | 2 7 6 8 3
children with disabilities or learning difficulties.

2 | have received effective training and professional | 3 11 5 6 1
development opportunities on inclusive education practices.

3 | feel confident in adapting the curriculum to meet the | 5 11 2 6 2
diverse learning styles and abilities of children.

4 | I have access to appropriate resources, materials, and assistive | 4 14 3 3 2
technologies to support children with diverse needs.

5 || effectively collaborate and communicate with parents, | 3 8 4 8 3

specialists, and other teachers to support inclusive education.

Source: Survey Data (2024)

As shown in above Table 4.4, item no 1 has A notable number of teachers (11 agreeing) who feel
prepared to meet the needs of children with disabilities or learning difficulties, but there is still a
significant portion (9 disagreeing) who do not feel adequately prepared. This disparity highlights
the need for more targeted support and resources. According to Forlin et al. (2018),
comprehensive training and ongoing professional development are essential for enhancing
teacher preparedness in inclusive education. In above Table 4.4, item no 2 has the majority of
teachers (14 disagreeing) feel they have not received effective training, indicating a significant
gap in professional development. This indicates a considerable gap in the provision of effective
training, which is crucial for equipping teachers with the skills and knowledge necessary for
inclusive education. Smith et al. (2021) emphasize the importance of high-quality professional

development in promoting effective inclusive practices.
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Also, item no 3 A large number of teachers (16 disagreeing) lack confidence in adapting the
curriculum to meet diverse learning styles and abilities. This finding suggests the need for more
training and resources focused on curriculum adaptation. Tomlinson and Imbeau (2017) argue
that differentiated instruction is a key component of effective inclusive education, requiring
teachers to adapt curricula to meet the needs of all learners.

In item no 4 the overwhelming majority of respondents (18) disagree that they have access to the
necessary resources, materials, and assistive technologies, indicating a significant barrier to
effective inclusive education. Only 5 respondents feel they have adequate access. This lack of
resources can severely hinder the ability to provide appropriate support to students with diverse
needs. Lindsay and McPherson (2020) highlight the importance of having access to adequate
resources and assistive technologies to facilitate inclusive education.

As shown in Table 4.4, item no 5 while many teachers (11 agreeing) feel they effectively
collaborate and communicate with stakeholders, a substantial portion (11 disagreeing) do not
share this sentiment. This suggests that while some teachers feel effective in this area, others face
challenges in collaborating and communicating with key stakeholders. Roberts and Simpson
(2018) emphasize that effective collaboration and communication among teachers, parents, and

specialists are crucial for the successful implementation of inclusive education practices.

The findings reveal that while some teachers at Model Number 2 School feel prepared and
supported in implementing inclusive education, significant challenges remain. These include
inadequate training and professional development, limited confidence in curriculum adaptation,
lack of access to necessary resources and assistive technologies, and mixed effectiveness in
collaboration and communication. Addressing these challenges through targeted professional
development, increased resources, and enhanced collaboration strategies is essential for

improving inclusive education practices at the school.
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4.5 Evaluating the Availability and Effectiveness of Inclusive Resources and

Support Services in Model Number 2 School

Table 4.5: The Availability and Effectiveness of Inclusive Resources and Support Services

No Items SDA| DA | N | AG | SA

1 | Model Number 2 School provides a variety of instructional materials | 2 8 5 9 2
and resources to support children with diverse needs.

2 | Adequate assistive technologies and adaptive equipment are availableto | 5 8 2 8 3
meet the specific needs of children with disabilities or learning
difficulties.

3 | The school offers specialized support services, such as speech therapy, | 5 8 4 8 1
occupational therapy, or counseling, to children with diverse needs.

4 | Model Number 2 School provides professional support staff, such as | 4 9 4 7 2
special education teachers or paraprofessionals, to assist children with
diverse needs.

5 | The school has established partnerships or collaborations with external | 4 4 6 8 4
organizations or agencies to provide additional resources and services
for children with diverse needs.

Source: Survey Data (2024)

As shown in above Table 4.5, item no 1 has a notable number of respondents (11 agreeing) who
feel that the school provides a variety of instructional materials, and a significant portion (10
disagreeing) feel that the resources are inadequate. This suggests that there may be gaps in the
availability or appropriateness of instructional materials to support all children's needs
effectively. This suggests that while some teachers feel supported with instructional materials,
others believe there is room for improvement. According to Lindsay and McPherson (2020),
access to diverse instructional materials is crucial for addressing the varied needs of students in
an inclusive setting.

Also, in item no 2 the responses indicate a significant divide in perceptions, with 13 respondents
disagreeing and 11 respondents agreeing. This indicates that there is a notable gap in the
provision of necessary assistive technologies, which can be a barrier to effective inclusive
education. Forlin et al. (2018) emphasize the importance of providing appropriate assistive

technologies to support the learning of students with disabilities.
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Similarly, in item no 3 the majority of responses (13 disagreeing) suggest that specialized
support services may not be consistently available. This highlights the need for better provision
or communication of these essential services to support children with diverse needs effectively.
This suggests that specialized support services are insufficient or inconsistently available, which
can significantly impact the effectiveness of inclusive education. Smith et al. (2021) highlight the
importance of providing specialized services to address the unique needs of students with
disabilities.

Also, in item no 4 the responses indicate variability in the availability of professional support
staff. A significant portion (13 disagreeing) suggests that more professional support staff is
needed to adequately assist children with diverse needs. This indicates that there is a significant
need for more professional support staff to effectively assist children with diverse needs.
According to Roberts and Simpson (2018), the presence of well-trained support staff is essential
for providing inclusive education.

Item 5: the responses are more balanced for this item, with 12 respondents agreeing and 8
respondents disagreeing. This suggests that there is some level of collaboration with external
organizations, but there is room for improvement. Brown and Clark (2019) argue that
partnerships with external organizations can provide valuable resources and support for inclusive
education.

The findings reveal that while Model Number 2 School has made efforts to provide resources
and support services for inclusive education, there are significant challenges in several areas.
These include the availability of assistive technologies and adaptive equipment, specialized
support services, and professional support staff. Additionally, while some partnerships with
external organizations exist, there is potential for further collaboration to enhance the support for
children with diverse needs. Addressing these challenges through increased resources,
professional development, and strengthened partnerships can improve the effectiveness of

inclusive education at the school.
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4.6 The Role of Leadership and Management in Promoting Inclusive Early

Childhood Care and Education in Model Number 2 School

Table 4.6: The Role of Leadership and Management in Promoting Inclusive Early Childhood

Care and Education

No

Items

SDA

DA

AG

SA

1

The leadership at Model Number 2 School
demonstrates a clear commitment to inclusive early

childhood care and education.

5

6

The management at Model Number 2 School ensures
that all children, regardless of their backgrounds or
abilities, have equal access to educational resources

and opportunities.

The leadership at Model Number 2 School actively
promotes diversity and inclusion among the staff and
students.

The management at Model Number 2 School
provides professional development opportunities for
teachers to enhance their understanding and

implementation of inclusive practices.

The leadership at Model Number 2 School
encourages collaboration and teamwork among

teachers to create an inclusive learning environment.

The management at Model Number 2 School fosters
positive relationships with families, valuing their
input and involving them in decision-making

processes.

The leadership at Model Number 2 School promotes
awareness and understanding of different cultures,
languages, and abilities within the school

community.

10

Source: Survey Data (2024)

35

—
| —




As shown in above Table 4.6, item no 1 has a significant number of respondents (14) who agree
that the leadership demonstrates a clear commitment to inclusive education, although a notable
portion (11) disagrees. This indicates that while many perceive strong leadership commitment,
there is a significant portion of the staff who feel that this commitment is lacking. Leadership
commitment is crucial for the successful implementation of inclusive practices, as highlighted by
Ainscow and Sandill (2010).

Item no 2 the majority of respondents (15) agree that management ensures equal access to
resources, though some (9) feel otherwise. This suggests that while many perceive equitable
resource allocation, there are concerns that need to be addressed to ensure consistency. This
suggests that while many believe in the management’s efforts to promote equality, there are still
notable concerns. According to Florian and Black-Hawkins (2011), ensuring equal access is a
fundamental principle of inclusive education.

Similar to item no 3, most respondents (15) agree that leadership promotes diversity and
inclusion, though a notable number (9) disagree or are neutral. This shows a positive trend
towards promoting diversity and inclusion but also highlights the need for further improvement.
Promoting diversity and inclusion is essential for creating an inclusive school environment, as
discussed by Banks and Banks (2016).

In item no 4 a majority of respondents (16) agree that professional development opportunities are
provided, though a smaller group (9) disagrees. This suggests that while professional
development opportunities are available, there is room for improvement in ensuring that all
teachers benefit from these opportunities. Effective professional development is critical for
teachers to implement inclusive practices effectively, as noted by Darling-Hammond et al.
(2017).

As shown in above Table 4.6, in item no 5 the responses are more varied for this item, with only
10 agreeing and 10 disagreeing. This indicates a significant divide in perceptions regarding the
encouragement of collaboration and teamwork. Encouraging collaboration and teamwork among
teachers is essential for fostering an inclusive learning environment, as highlighted by Friend and
Cook (2010).

In item 6 significant majorities (16) agree that management fosters positive relationships with
families, indicating a strong effort to involve families in the educational process. This indicates

that many staff members believe in the school’s efforts to involve families, though improvements
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can still be made. Positive family-school relationships are crucial for supporting inclusive
education, as noted by Epstein (2018).

Item 7 Most respondents (15) agree that leadership promotes cultural awareness, though a
notable number (10) do not share this view. This suggests a positive trend but also highlights the
need for continued efforts to promote cultural awareness. Promoting cultural awareness is key to
fostering an inclusive school environment, as discussed by Gay (2018).

The findings reveal that while there are positive efforts by the leadership and management at
Model Number 2 School to promote and support inclusive early childhood care and education,
significant challenges remain. These include mixed perceptions of leadership commitment, equal
access to resources, and collaboration among teachers. Addressing these challenges through
targeted leadership initiatives, enhanced professional development, and stronger family-school
partnerships can improve the implementation of inclusive education practices at the school.

4.7 Qualitative Data Analysis

4.7.1 School Principal Interview
P revealed, "The principal of Model Number 2 School expressed a mixed perception of the

school's preparedness and training in providing inclusive education to children with diverse
needs." Furthermore, The principal acknowledges both progress and significant gaps in the
school's efforts to prepare and train teachers for inclusive education. This mixed perception
indicates that while some initiatives may be in place, they are not sufficient to meet the needs of
all teachers and students.

P revealed, "Many teachers still feel underprepared and require more comprehensive training to
effectively support diverse learners.” There is a clear indication that a significant number of
teachers do not feel adequately prepared to support students with diverse needs. This highlights
the need for more in-depth and extensive training programs to build teachers' confidence and
skills in inclusive education.

The research findings also highlight the critical need for ongoing professional development and
access to specialized resources to enhance teachers' confidence and capability in creating an
inclusive educational environment (Sharma and Loreman, 2014). This underscores the
importance of providing comprehensive and sustained training programs to better equip teachers
for the challenges of inclusive ECCE.
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The research findings from Model Number 2 School suggest that while progress has been made,
many teachers still feel underprepared to effectively implement inclusive ECCE practices.
Addressing the specific training needs identified, such as curriculum adaptation, assistive
technology integration, and inclusive classroom management, as well as providing ongoing
professional development, will be crucial for enhancing teachers' preparedness and creating truly
inclusive learning environments.

In discussing the challenges and strategies related to implementing inclusive early childhood care
and education at Model Number 2 School, the principal highlighted several key areas of focus.

P revealed, "Our teachers are not adequately prepared to handle the diverse needs of students in
an inclusive classroom.” "There is a significant gap in specialized training for our educators,
which hinders effective inclusion." Also, P revealed, that the principal highlighted a "lack of
specialized resources and expertise™ as a significant challenge.

"Our school infrastructure is not fully accessible to students with physical disabilities."
"Improving accessibility remains a major hurdle due to funding constraints."

"There is still a lot of resistance to inclusive practices among some staff and parents."

"Changing long-held attitudes about inclusive education is challenging."

"Insufficient funding and resource allocation was a challenge in supporting inclusive initiatives.
"Inadequate support services" were identified as a challenge in meeting the needs of all children.
P revealed, “Except shelf, all other facilities are fit for the children and well organized”. This
indicates that there is good starting point in implementing ECCE.

4.7.2 Special Need Teacher Interview

The respondents were asked what specific challenges have observed or experienced in
implementing inclusive early childhood care and education at Model Number 2 School.

"The special needs teacher at Model Number 2 School highlighted a lack of teacher preparedness
and training, particularly in adapting curriculum and teaching strategies for diverse learners.”
"The teacher observed a shortage of specialized resources and expertise to support children with
disabilities or learning difficulties.”

"Attitudinal barriers and resistance to change among staff were also noted, impacting the
adoption of inclusive practices.”

"The teacher identified insufficient funding and resource allocation as a significant obstacle,

limiting the availability of necessary materials and support services."
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Inadequate funding and resource allocation can constrain the school's ability to provide the
necessary support and resources for inclusive ECCE, as noted by the special needs teacher
(Anderson and Decker, 2021).

The respondents were asked how they perceive their preparedness and training in providing
inclusive education to children with diverse needs at Model Number 2 School. Are there any
areas where you feel more support or training is needed?

The special needs teacher at Model Number 2 School expressed "mixed perceptions regarding
their preparedness and training in providing inclusive education to children with diverse needs."
The teacher acknowledged "some level of preparedness™ in providing inclusive education.

"We need more comprehensive training in adapting the curriculum to cater to diverse learners."
"There is a significant need for training in inclusive teaching strategies to effectively support all
students.”

The teacher emphasized the need for more training in adapting curriculum and teaching
strategies to effectively meet the diverse learning needs of children. This aligns with research
findings that have consistently identified the importance of providing teachers with the necessary
skills and knowledge to differentiate instruction and create inclusive learning environments
(Sharma and Loreman, 2014; Patel and Khanna, 2019). The special needs teacher also expressed
the need for specialized training in addressing the unique requirements of children with
disabilities or learning difficulties. This reflects the importance of equipping teachers with the
expertise to support the diverse needs of all children in inclusive ECCE settings (Anderson &
Decker, 2021). The teacher emphasized the need for more training in adapting curriculum and
teaching strategies to effectively meet the diverse learning needs of children. This aligns with
research findings that have consistently identified the importance of providing teachers with the
necessary skills and knowledge to differentiate instruction and create inclusive learning
environments (Sharma and Loreman, 2014; Patel and Khanna, 2019).

In discussing the challenges and strategies related to implementing inclusive early childhood care
and education at Model Number 2 School, the special needs teacher highlighted several key
areas of concern.

"We lack the specialized resources and expertise necessary to support children with disabilities."”
"Our school struggles with providing the right tools for effective inclusion."

"Attitudinal barriers among staff are significant obstacles to implementing inclusive practices."
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"There is resistance to change, which makes adoption of new strategies difficult.”

"Insufficient funding limits our ability to implement inclusive education effectively."

"Resource allocation is often not prioritized for inclusion efforts."

"Strong leadership is essential, but we face challenges in securing consistent management
support for inclusion.” "Effective resource allocation and budgeting are crucial yet challenging."
The availability of specialized resources, such as assistive technologies, adapted materials, and
access to expert support, is crucial for supporting the diverse needs of children in inclusive
ECCE settings (Odom et al., 2011; Sukumaran et al., 2021). Ensuring the physical accessibility
of ECCE facilities and providing the necessary infrastructure to support the inclusion of children
with disabilities is a significant hurdle (Sharma and Loreman, 2014; Heekin, 2021).

4.7.3 KG's Teachers' Interview

The respondents were asked what specific challenges have observed or experienced in
implementing inclusive early childhood care and education at Model Number 2 School. KG
teachers at Model Number 2 School have identified several specific challenges in implementing
inclusive early childhood care and education. KGT1 responded, "These challenges encompass
various aspects such as limited resources and support for accommodating diverse learning needs,
including accessibility issues in playgrounds, organization of classrooms, and facilities like
toilets.”

Likewise, KGT2 revealed,” there are concerns about inadequate training and preparedness to
effectively cater to the needs of all students, particularly those with disabilities or learning
difficulties.™

KGT1 responded, "Moreover, the teachers highlight challenges related to attitudinal barriers,
resistance to change, and insufficient funding, all of which contribute to the complexity of
implementing inclusive practices.”

The need for adequate space and a variety of play equipment is well-documented. Moore and
Lynch (2015) discuss how playgrounds should be designed to provide diverse play opportunities
that cater to the physical, cognitive, and social needs of all children, including those with
disabilities (Moore, A., & Lynch, H. (2015). Accessibility and usability of playground
environments for children under 12: A scoping review. Scandinavian Journal of Occupational
Therapy, 22(5), 331-344). The need for improved playground design is a recurrent theme in the

literature. Woolley and Lowe (2013) argue that playgrounds must be designed with universal
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design principles to ensure they are usable by all children, including those with disabilities. This
involves considering various factors such as equipment layout, surfacing materials, and sensory
features (Woolley, H., & Lowe, A. (2013).

When discussing challenges related to toilets in the context of implementing inclusive early
childhood care and education at Model Number 2 Schools, KG teachers provided valuable
insights.

KGT1 responded, "They highlighted various challenges, including accessibility issues for
children with disabilities or mobility impairments, inadequate facilities or hygiene standards.”
Similarly, KGT1 revealed, "They emphasized the importance of creating inclusive and safe toilet
environments that cater to the diverse needs of all children.” Similarly, KGT2 revealed, that the
respondents were asked Could you please explain the resources and support services that are
available at Model Number 2 School to cater to the diverse needs of children, including those
with disabilities or learning difficulties?

The analysis highlights the range of resources and support services available at Model Number 2
School, including instructional materials, assistive technologies, specialized support staff, and
support services. While these resources and services represent a foundation for inclusive
education, the KG teachers perceive their effectiveness as mixed, with challenges related to
accessibility, consistency, and adequacy of specialized support staff.

4.8 Result and Discussion

The research findings indicate that Model Number 2 School has implemented a comprehensive
set of inclusive practices and strategies to foster inclusive early childhood care and education.
Most notably, the school has a clear policy that promotes inclusion, which is a crucial foundation
for successful implementation (Smith et al., 2021). The school also provides specialized training
and professional development opportunities for teachers to enhance their skills in inclusive
practices, a key element identified in the literature (Smith et al., 2021). Furthermore, the school
offers appropriate accommodations and support services for children with diverse needs, which
is another essential component of inclusive education (Smith et al., 2021). The school also
promotes positive social interactions and fosters an inclusive and accepting classroom
environment, reflecting best practices in creating an inclusive culture (Smith et al., 2021).
Additionally, the school utilizes diverse teaching materials and resources that cater to the

individual needs and abilities of all children, demonstrating a focus on differentiated instruction.
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Lastly, the school regularly assesses and evaluates the effectiveness of its inclusive practices and
makes necessary improvements, which is crucial for the continuous enhancement of inclusive
education (Smith et al., 2021). Overall, the findings suggest that Model Number 2 School has
implemented a robust set of inclusive practices and strategies that align with the
recommendations and best practices outlined in the existing literature, particularly the study by
Smith et al. (2021).

The findings indicate that Model Number 2 School faces several significant challenges in
implementing inclusive early childhood care and education. The most prominent issues include a
lack of adequate resources and funding (14 negative responses), which hampers the effective
execution of inclusive practices. The limited availability of trained staff and specialists (13
negative responses) further exacerbates this challenge, highlighting a critical need for
professional development and support. Insufficient support and collaboration from external
stakeholders (15 positive responses) and cultural biases (13 positive responses) also impede the
school's inclusivity efforts. Additionally, limited parental awareness and involvement (16
negative responses) and difficulties in addressing individual needs (12 positive responses)
contribute to the overall challenges. These results underscore the need for comprehensive
strategies to address resource limitations, enhance stakeholder collaboration, and improve
community engagement to advance inclusive education effectively. The findings of the study
align with previous research highlighting the multifaceted challenges of implementing inclusive
education. A lack of adequate resources and funding is a common barrier that impedes the
effective execution of inclusive practices, as noted by Florian and Black-Hawkins (2011), who
emphasized that resource constraints limit the ability of schools to support diverse learners
adequately. Additionally, the limited availability of trained staff and specialists is a critical issue,
corroborated by Sharma and Sokal (2015), who found that teachers often feel unprepared to meet

the needs of students with disabilities due to insufficient professional development opportunities.

The findings reveal mixed perceptions among teachers at Model Number 2 School regarding
their preparedness and training for inclusive education. While a majority feel somewhat prepared
to meet the needs of children with disabilities (11 positive responses), there are notable concerns
about the effectiveness of the training and professional development opportunities provided (14

negative responses). Teachers also express confidence issues in adapting the curriculum to
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diverse learning styles (16 negative responses) and report inadequate access to necessary
resources, materials, and assistive technologies (18 negative responses). Furthermore, while there
iIs some effectiveness in collaboration and communication with parents and specialists (11
positive responses), there is room for improvement. These results highlight the need for
enhanced training, better resource allocation, and stronger support systems to bolster teachers'
confidence and effectiveness in inclusive education. This is consistent with the findings of
Jordan, Schwartz, and McGhie-Richmond (2009), who reported that teachers often struggle to
modify curriculum and instructional strategies to meet the needs of all students, particularly
those with disabilities.

The findings suggest that Model Number 2 School encounters several challenges in providing
resources and support services for children with diverse needs. While the school does offer a
range of instructional materials (11 positive responses), the availability of adequate assistive
technologies and adaptive equipment is insufficient (13 negative responses). Specialized support
services such as speech therapy and counseling are present but may not fully address all needs
(13 positive responses). The provision of professional support staff, including special education
teachers, is noted but remains limited (13 positive responses). Additionally, partnerships with
external organizations are in place but could be more robust (12 positive responses). These
results highlight the need for enhanced resources, improved support services, and stronger
external collaborations to better support the diverse needs of students.

The findings indicate that while the leadership and management at Model Number 2 School
exhibit a general commitment to promoting inclusive early childhood care and education, there
are areas needing improvement. The leadership demonstrates a strong commitment to inclusivity
(14 positive responses), but there are concerns about ensuring equal access to resources for all
children (15 positive responses). Efforts to promote diversity and provide professional
development for teachers are evident but could be enhanced (16 positive responses).
Collaboration among teachers and engagement with families are encouraged, yet there is
variability in the effectiveness of these initiatives (12 positive responses). Additionally, while the
school promotes cultural awareness, there is room for improvement in integrating this awareness

into daily practices (15 positive responses).
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CHAPTER FIVE
SUMMARY, CONCLUSION AND RECOMMENDATIONS

In this chapter, a summary, conclusion, and recommendation were presented. First, a summary of
the study and the major findings were made. Then, conclusions were drawn based on the major
findings. Finally, based on the findings of the study, some possible recommendations were
forwarded.

5.1 Summary of the Major Findings

The study was aimed at exploring the practices and challenges associated with implementing
inclusive early childhood care and education at the Model Number 2 School. Key issues include
inadequate physical infrastructure and accessibility barriers, lack of specialized equipment and
learning materials, insufficient teacher training and professional development, negative attitudes
and resistance to inclusive education among the school community, and weak leadership and
management practices. The findings suggest that the school has limited and inconsistent
strategies and policies in place to address these challenges systematically. While some inclusive
education initiatives have been implemented, such as professional development and parental
engagement, the existing frameworks are not comprehensive or effective enough to drive
inclusive practices across the school. Teachers express significant concerns about their
preparedness and the adequacy of training to provide inclusive education, highlighting a need for
targeted pre-service and in-service training programs.

Furthermore, the availability and effectiveness of resources and support services to cater to the
diverse needs of children are significantly lacking. There is a scarcity of specialized personnel
and inconsistent referral and collaboration mechanisms with external support services. The
qualitative data analysis also reveals concerns about the leadership and management's
commitment and effectiveness in promoting and supporting inclusive early childhood care and
education, with a need for stronger leadership, effective management practices, and a school-
wide culture that prioritizes inclusive education.

Practice

The finding of the study indicates that except for a few, most of the respondents clearly follow
the selection guideline of Ministry of Education without intentionally knowing what guideline

said about kindergarten. Indoor environment like shelves, child size table and class size in most
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of the schools under study were doing good step towards organizing indoor environment but
there were also a few others that need to be supported physically and socially.

Challenges in Implementing Inclusive Early Childhood Care and Education:

The findings of the study for the study “Challenges of Implementing Inclusive Early Childhood
Care and Education in Model Number 2 School” highlight several key challenges. Firstly, there
are significant infrastructural and resource limitations, with the school lacking adequate physical
infrastructure, specialized equipment, assistive technologies, and learning materials necessary to
support children with diverse needs. Secondly, teacher preparedness and training are insufficient,
with a lack of professional development opportunities to equip teachers with the skills required
for inclusive practices. Furthermore, the availability and effectiveness of support services are
inadequate, impacting the ability to cater to the diverse needs of children. Lastly, weak
leadership and management practices fail to provide the necessary direction and commitment to
fostering an inclusive educational environment. These findings underscore the urgent need for
improvements in infrastructure, resources, teacher training, community attitudes, support
services, and leadership to successfully implement inclusive early childhood care and education
at Model Number 2 School.

Existing Strategies and Policies for Inclusive Education:

The research findings from interviews, observations, and document reviews at Model Number 2
School reveal significant gaps in the strategies and policies for inclusive early childhood care and
education. While some initiatives have been implemented, the existing policies and frameworks
are neither comprehensive nor effective enough to systematically drive inclusive practices across
the school. The findings highlight a lack of clear, well-implemented inclusive education policies,
leading to inconsistencies in addressing inclusion challenges. Teachers report the absence of
systematic monitoring and evaluation mechanisms to assess and improve the effectiveness of
these initiatives. Additionally, there are limited efforts in professional development and training
for staff, as well as insufficient parental and community engagement, further complicating the
implementation of inclusive education.

Teachers' Perceptions of Preparedness and Training:

The teachers reported a significant gap in their skills and knowledge, indicating a pressing need
for more targeted professional development opportunities to enhance their capacity for inclusive

pedagogies and supporting children with diverse needs.
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The research findings reveal that teachers at Model Number 2 School have significant concerns
about their preparedness and the adequacy of their training to effectively provide inclusive
education to children with diverse needs. They feel ill-equipped to adapt the curriculum,
instruction, and classroom management strategies to accommodate children with disabilities or
other special requirements. The findings underscore the need for targeted pre-service and in-
service training programs to enhance teachers' competencies in inclusive practices, including the
use of assistive technologies and specialized teaching methods. Teachers also highlight the
necessity for better collaboration and support, as well as ongoing professional development to
improve their effectiveness in implementing inclusive education.

Availability and Effectiveness of Resources and Support Services:

The existing support systems were found to be inadequate and inaccessible, hindering the
school's ability to fully address the diverse needs of the children.

The research findings reveal significant shortcomings in the availability and effectiveness of
resources and support services at Model Number 2 School to cater to the diverse needs of
children, including those with disabilities or learning difficulties. Teachers report a scarcity of
specialized personnel, such as educational psychologists, speech therapists, and occupational
therapists, which limits the necessary support and interventions. Additionally, the findings
indicate that the school's referral and collaboration mechanisms with external support services
and specialist organizations are limited and inconsistent, impeding comprehensive support for
children and their families. The lack of sufficient funding and budget allocation further
exacerbates these issues, affecting the availability of physical resources and the effectiveness of
monitoring and evaluation processes essential for inclusive education initiatives.

Leadership and Management's Promotion of Inclusive Education:

The findings of the study highlight significant concerns regarding the leadership and
management at Model Number 2 School in promoting and supporting inclusive early childhood
care and education. Teachers report a lack of clear vision, strategic planning, and targeted
resource allocation to address the challenges of inclusive education systematically. The findings
suggest a need for stronger leadership, effective management practices, and the establishment of
a school-wide culture that prioritizes and supports inclusive education initiatives. This includes

enhancing the commitment of school leadership, fostering a positive organizational culture,
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implementing comprehensive policies and procedures, ensuring appropriate resource allocation
and budgeting, and improving monitoring and accountability mechanisms.

5.2.  Conclusion
Based on the data summarized above, the study draws the following conclusions: The core

findings of the study highlight the need for comprehensive interventions to address the
challenges and barriers faced by Model Number 2 School in implementing inclusive early
childhood care and education. The implications suggest the importance of enhancing physical
infrastructure, providing specialized resources, improving teacher training, addressing negative
attitudes, strengthening leadership and management practices, and enhancing the availability of
support services. These interventions will contribute to creating an inclusive learning
environment for all children at Model Number 2 School.

Research Question 1: What specific practices and strategies are employed by the Model Number
2 School to foster inclusive early childhood care and education?

The school employs practices such as differentiated instruction, individualized learning plans,
and peer support systems to foster inclusive education. The school's commitment to employing
these practices indicates a recognition of the importance of catering to the diverse needs of all
children. However, there is a need to evaluate the effectiveness and consistency of these
practices and ensure that they are implemented across all classrooms.

Research Question 2: What are the key challenges and barriers faced by the Model Number 2
School in implementing inclusive early childhood care and education?

The key challenges identified include inadequate physical infrastructure, lack of specialized
resources, insufficient teacher training, negative attitudes towards inclusion, and weak leadership
and management practices.

These challenges highlight the urgent need for comprehensive interventions to address the
physical, attitudinal, and systemic barriers to inclusive education. The school administration
should prioritize overcoming these challenges to create an inclusive learning environment for all
children.

Research Question 3: How do the teachers at the Model Number 2 School perceive their

preparedness and training in providing inclusive education to children with diverse needs?
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The teachers express concerns about their preparedness and the adequacy of their training to
cater to the diverse needs of children.

There is a need for targeted professional development programs that provide teachers with the
necessary skills and knowledge to effectively implement inclusive education practices. The
school administration should prioritize providing ongoing training and support to enhance
teacher competencies in meeting the diverse needs of students.

Research Question 4: What resources and support services are available at the Model Number 2
School to cater to the diverse needs of children, including those with disabilities or learning
difficulties?

The availability and effectiveness of resources and support services, such as educational
psychologists, speech therapists, and occupational therapists, are found to be significantly
lacking. It is crucial to strengthen the availability and accessibility of resources and support
services to cater to the diverse needs of children. The school administration should collaborate
with external agencies and organizations to enhance the provision of specialized support services
and ensure that all children receive the necessary assistance to thrive in an inclusive
environment.

Research Question 5: How does the leadership and management at the Model Number 2 School
promote and support inclusive early childhood care and education?

Weak leadership and management practices, including a lack of clear vision, strategic planning,
and targeted resource allocation, are identified as challenges. The school's leadership and
management need to demonstrate a strong commitment to inclusive education by developing a
clear vision, strategic plans, and policies that prioritize inclusion. They should allocate resources
effectively and establish accountability mechanisms to monitor progress and ensure the
sustainability of inclusive practices.

5.3 Recommendation
Based on research findings the following recommendations are proposed for Model Number 2

School to improve the implementation of inclusive early childhood care and education:

& Improve the physical infrastructure and accessibility of Model Number 2 School: The
responsibility for this task lies with the school administration and relevant authorities. They
should allocate resources and oversee the upgrading of classrooms, playgrounds, and toilet

facilities to be barrier-free and inclusive
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Provide the school with specialized equipment, assistive technologies, and learning materials:
The school administration, in collaboration with educational experts and specialists, should
procure and provide the necessary resources to support children with disabilities or special
educational needs.

Invest in comprehensive teacher training and professional development programs: The school
administration should collaborate with educational experts and organizations to design and
implement training programs for teachers. These programs should equip educators with the
necessary skills and strategies for implementing inclusive education practices, including
curriculum adaptation, instructional methods, and behavior management techniques.
Implement a systematic approach to addressing attitudinal barriers: The school
administration, in collaboration with teachers, parents, and community members, should
develop and implement awareness-raising campaigns to promote acceptance and
understanding of inclusive education. They should also foster a school culture that embraces
diversity and inclusion.

Develop and enforce clear, comprehensive, and well-implemented inclusive education
policies that guide the school's practices and ensure a coherent, school-wide approach to
inclusion. This should include the establishment of monitoring and evaluation mechanisms to
assess the effectiveness of the school's inclusive education initiatives.

Strengthen the availability and effectiveness of resources and support services: The school
administration should collaborate with external support services and specialist organizations
to enhance the availability and effectiveness of resources such as educational psychologists,
speech therapists, and occupational therapists. They should also improve the school's referral
and collaboration mechanisms with these external entities.

Enhance leadership commitment, strategic planning, and resource allocation: The school
administration should demonstrate a strong commitment to addressing the challenges of
inclusive education. They should engage in strategic planning and allocate resources to
support and sustain inclusive education initiatives. This includes fostering a school-wide

culture that prioritizes and supports inclusive practices.
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APPENDIX-- I
DEBRE BIRHAN UNIVERSITY

COLLEGE OF SOCIAL SCIENCES AND HUMANITIES
DEPARTMENT OF PSYCHOLOGY
QUESTIONNAIRES

The following questions are prepared for research purposes to be undertaken to identify and
analyze the challenges of implementation of inclusive early childhood care and education in
Model Number 2 School. Thus, you are kindly requested to answer the following questions
appropriately as per the requirements listed below.

Section 1(one) — Demographic Information

Instructions: Please provide your demographic information by selecting the appropriate response

for each question.

1) Gender 1) Male O 2) Female =)
2) Age: 18-24 years old
25-34 years old
35-44 years old
45-54 yearsold <2
55 years old or above
3) Education Level:
=  Less than high school----------
= High school diploma or equivalent-----------
= Some college or associate degree---------
= Bachelor's degree---------
= Master's degree----------
Section 2 (two): Likert scale questionnaire focusing on the challenges of implementing
inclusive early childhood care and education at Model Number 2 School:
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Instructions: Please rate your level of agreement with the following statements regarding the
challenges of implementing inclusive early childhood care and education at Model Number 2

School. Please indicate your response by selecting the appropriate option on the scale provided.

1. Strongly Disagree

2. Disagree
3. Neutral
4. Agree
5. Strongly Agree
No Inclusive Practices and Strategies 3| 4
1 | The school has a clear policy that promotes inclusion in early childhood care and
education.
2 | The school provides specialized training and professional development
opportunities for teachers to enhance their skills in inclusive practices.
3 | The school offers appropriate accommodations and support services for children
with diverse needs.
4 | The school promotes positive social interactions and fosters an inclusive and
accepting classroom environment.
5 | The school utilizes diverse teaching materials and resources that cater to the
individual needs and abilities of all children.
6 | The school regularly assesses and evaluates the effectiveness of its inclusive
practices and makes necessary improvements.
N.o Items Scales
Part Il. The questionnaires were designed based on objective two please rate your level of 2|3
agreement with the following statements regarding the challenges faced by Model Number
2 School in implementing inclusive early childhood care and education:
1. Lack of adequate resources and funding hinders the implementation of inclusive
2. The limited availability of trained staff and specialists in inclusive education poses
challenges to effective implementation.
3, Insufficient support and collaboration from external stakeholders impact the school's
efforts towards inclusivity.
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N.o ltems Scales

4, Cultural biases and attitudes towards disability and diversity create barriers to
inclusive early childhood care and education.

5. Limited parental awareness and involvement in promoting inclusive practices pose

challenges for Model Number 2 School.

6. Difficulty in addressing the individual needs and accommaodations of children with
disabilities or special needs.

Part I111. The questionnaires were designed based on objective three, please rate your level | 1|2 | 3| 4
of agreement with the following statements regarding your perceptions and preparedness to

provide inclusive education to children with diverse needs:

1| | feel adequately prepared to meet the educational needs of children with disabilities
or learning difficulties.

2., | have received effective training and professional development opportunities on

inclusive education practices.

3, | feel confident in adapting the curriculum to meet the diverse learning styles and

abilities of children.

4, 1 have access to appropriate resources, materials, and assistive technologies to
support children with diverse needs.

5/ | effectively collaborate and communicate with parents, specialists, and other

teachers to support inclusive education.

Part IV The questionnaires were designed based on objective four, please provide any additional comments
or examples related to the availability and effectiveness of resources and support services at Model Number
2 School to cater to the diverse needs of children.

ltems 12|34

1/ Model Number 2 School provides a variety of instructional materials and resources

to support children with diverse needs.

2. Adequate assistive technologies and adaptive equipment are available to meet the
specific needs of children with disabilities or learning difficulties.

3. The school offers specialized support services, such as speech therapy, occupational

therapy, or counseling, to children with diverse needs.
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N.o

ltems

Scales

Model Number 2 School provides professional support staff, such as special
education teachers or paraprofessionals, to assist children with diverse needs.

The school has established partnerships or collaborations with external organizations
or agencies to provide additional resources and services for children with diverse

needs.

Part V. The questionnaires were designed based on objective five, please rate your level of

agreement with the following statements regarding the leadership and management at

Model Number 2 School in promoting and supporting inclusive early childhood care and

education.

1

The leadership at Model Number 2 School demonstrates a clear commitment to
inclusive early childhood care and education.

The management at Model Number 2 School ensures that all children, regardless of
their backgrounds or abilities, have equal access to educational resources and

opportunities.

The leadership at Model Number 2 School actively promotes diversity and inclusion

among the staff and students.

The management at Model Number 2 School provides professional development
opportunities for teachers to enhance their understanding and implementation of

inclusive practices.

The leadership at Model Number 2 School encourages collaboration and teamwork

among teachers to create an inclusive learning environment.

The management at Model Number 2 School fosters positive relationships with

families, valuing their input and involving them in decision-making processes.

The leadership at Model Number 2 School promotes awareness and understanding
of different cultures, languages, and abilities within the school community.

A questionnaire was prepared that was adopted from (Brown, & Remington, 2017), (Tomlinson,
2014), (Epstein,et al., 2002, (Sugai, et al., 2009), and (Arndt et al., 2019). And modified

THANK You!!!

according to the local situation and characteristics of the respondents
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Section Two Semi-Structured Interview Checklists.

Open-ended interview

1) What specific challenges have you observed or experienced in implementing inclusive early
childhood care and education at Model Number 2 School?

2) How do you perceive your preparedness and training in providing inclusive education to
children with diverse needs at Model Number 2 School? Are there any areas where you feel
more support or training is needed?

3) In your opinion, how do the leadership and management at Model Number 2 School promote
and support inclusive early childhood care and education? Can you provide examples of their
initiatives or practices in this regard?

4) In your opinion, how do the leadership and management at Model Number 2 School promote
and support inclusive early childhood care and education? Can you provide examples of their

initiatives or practices in this regard?
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APPENDIX-- 1
DEBRE BIRHAN UNIVERSITY
COLLEGE OF SOCIAL SCIENCES AND HUMANITIES
DEPARTMENT OF PSYCHOLOGY
Observation Guide Provided for Field Visit
Observation Checklist

A. KG Environment (outside the classroom) Yes | No | Remark

1. The KG buildings are accessible to all children

. The KG building has a separate feeding room for children

. The KG has pure water to drink and wash their hands

2

3

4. Does the KG have a convenient playground for KG children to play?

5. The KG walls are well-decorated with attractive pictures, numbers, and

letters

6. The KG compound is clean

7. The preschool garden is full of attractive flowers and plants

B. KG environment (Inside the classroom)

The classroom is clean

The classroom has a sufficient amount of light

The classroom is well-ventilated

The classroom has many different teaching aids.

A & W e

Instructional consideration

Teacher ‘s activities

Does the teacher have an annual plan at hand?

Does the teacher have a daily lesson plan at hand?

1.
2.
3. Does the teacher encourage children to participate in class activities?
4,

Does the teacher motivate children to ask questions?

D. Indoor materials and equipment

1. Child-sized shelves

2. Children’s individual workbook

3. Child-sized tables
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NEA 1 (A7L) - PO-hHN ool
aoavlP: AP ARLI5HS TPE TMN@7 °AT Nood°lT At hHN hoP+C
aolBP PPCAr::

1. Gender 1) o7& O 2) vt O
2. 0£9%:18-24

25-34

35-44

45-54 -

56 ?0£9% NAL
eTIPUCT RLE:-
nu-AHE 828 0101
hAS
PavBavs e 8.4
25" 8.4
NG 2 (U-AaT): ANt #TC 2 TVCT W UNT hde PPLoo AEYT AThhN,
AS TIPVCTT Moo NG +28CFT AL Po1.210hC Plikert scale oom@d:
aoavl, € a0 7 N LA RTC 2 T9°VCT W U7 Ade PPLov ALY AN,
AS TIVCTT T1EP AT1LL7 LADT 444G (TLovAnt h?LhbdT a0 AR DT IC
PAD T A9°9° T LLE SOm:: ANAL NPLND “UHT AL IN@7 A48 Naod°lT
I°ANL G Cavirk::

oy oy oy w
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. NN AANOTTTII

2. hAN?7779°
3. 1N+
4. ANTI7900-
5. NM9* AN°177AU-
No ANFT AICICLT AG QAT 2|34
1 [ F9°uCT 0k NPLoo AETE AT AS FPUCT @0T Tt
POLLENLT T INK 7°AN hA@-:
2 | TUCT Nk aodPulTr Ot AIPICLT AL NVAPTFT®7 AW78.L40L77
AP NAMS AG oo ALTPT7 SAMA::
3 | TUCT Ok CTALe FATE ANTO- AZT TINDT 91448 hG PL£IG
AN SAMA::
4 | TUCT Wk A®TFR TTU0ER oo EINCT PONLI TN AS AN o-0T
AT AG PRI LA®- ADONT PAL IA::
5 |TuCT 0k PUNTI ALT NP GATRT RS TAFPF 0000
CHALE POINETILE RARNTT WG MNGPTT SmeoIA::
6 | TuCT Nk CANFT ACLET @omIoTrt 0CLH®- 8190770 WS
£100771N\ AG9° ANdAL TTANL DT T PRCIN::
N.o Items Scales
Part Il. oom@#E 4924 Nt U-AT AL Navaorld i@ ANWPT |12 | 3| 4

PPLA ETC 2 T9VCT 0 U7 abe PP MAST AIANN0 AG
TIVCTT Moo kNG AL fomeot}  AHSCTT  OtevAht  helhtaet
aoINBLF IC PALTT OI°I°rl LLE Lhar::

1.[0E PN ATeT AT PN L6 A7 hds We-CT7 7P

| QAT FPVCTE 00T PAAMT AT AG OTAAONTT APCHT

@071t @-m37 FME AL FDECETT LLATEA::

| haen, AAECH AMAT NE LAY £ AS TNNC T9°VCT bk 0L

angd Tt N°LeLC1M Tot AL RO PALLA::
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ltems

Scales

AKDA T8 1T1F AG NMHY'TE PAT@® OhAP ALAPL AS haohantT U-A7
aPe PP Lav AEYE AN AG FIPVCT AL ATP4T LATéN:

P20 POALT 7ML AG AT APILT T N70HPOP AL LA
TATE ATPLA RTC 2 TVCT W 4FSPTT TN

CaN 1TSTET @LI° NG FATTTT CIANT T FATET AG TINTHGI8LT
Ao @ 3T WVF IS8T

Part lll. aoom@&E 184 F NtenO OOF AL HooQChHo 10 ANhPS
ALY GATT AAT®- ALT AhdT F9PVCT Agvamdt PALTT VM0 ASG
H289T N7LntA® oo 7AR LT AL CA=T7 NI 248 LOm:::

1.

Pand 1515 APTT @L9° PovIC TIAC LAVT@®F AET ¢HIPVCT
SN A%199A0F NE HIS9E LOTITA::

| NANFT PP UCT  ACRT AL Mm% OAMS AG ao-PP ALt

ALNTT ATIFAU-::

PALTT PTALR  PovdIC OAPT  AS  TAF LT AT199AT OChr
TI°VCET 1770 (140 oo Fo9avy BONTT5N::

ALY CATE PATMF ABT AovL16 09999 INGPT7T RARNTT AG
AN AT HS 2T AGAU-::

| AT FPUCTT Aeof1e h@AZT T OEAANFT AT AAT ANTI1SPT

IC NPT aFINE-AU- AG A1STAU-:

Part IV aom@&E C4924T NHanNE hét AL HaoOCH@- 107 A0ALT PVASTT AR AR
CATET A%T79AT N°LA RTC 2 T9°VCT b @0T WA PYNT AS PLIE AT
APCOT AG @m3 T IC CTLLH Fen1e AhFEPPT7 mBI° T°ANLT T CPCN-::

ltems

1234

| PPN RTC 2 FIPVCT OF CHALY FATE PAT®T ALT AavL4

CHALE PUINTTTLE RARNTT AGS MNGTT 7 LPCAN::

PAnA 181+E @RI° PooIC TC LAVT®7 ALT AR €ATET A2799A
Nt AN ENTHE.L2F AG P99A\av avO\lPPT hh-:
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ltems

Scales

F9°VCT bk AR AR PLI6 AIADAFTT A°AA P77UC Lé-T i Pao-@
VR9°S @L9° PI°NC AN SAMA::

PI°LA RTC 2 TI9°VCT M PHALY FATT PAT®7 ANET AaoCST 7L
PAE TI°VCT ANTo1EPT ®RI° L4, MAao-2DF A av-PP £ IG (6h),

TUCE bk PFALP GATT ANV ABT el MGETT  AS
AADNATT ATIPLAN ha- CCOPT MEI° AEINDT IC THChS me9°

NN b bOG A ..

Part V. oom@&eE 1184 NHen0E a0 AL Novoodldt 107 AP
WLt oo 0B DT IC CAPTT PO LLE LOm NTPLA #TC 2
TVCT 0 00T PA hovd-C RS hood-C AT PAETTE ATah0, AS
TI°VCT7 NPINTPOP AS NooL16:

1

PI°LA ETC 2 T/ hovd-C AsndA VIST A7a0 AG T9°VCT IO
ERCOrE PALA:

PPLA ETC 2 T9°VCT 0O ANESLC U9 ALTT  AOT8L T
DLI° Th I F@ 9°39° LU-7 977 CTIVCT MatT AG ALNT Ahd
TMPTL OPTTD 7 LLITNAN::

PI°L.A RTC 2 TI°VCT 0T hovd-C NONEAET AG +994PF ovhhd
ARTT7 AS “Tat17 079 PNLFFA::

PN RTC 2 VG 0 AfE8LC  ao9Pvér TMHMLLT -7
A78.LAL T WS ATINCT A75.L0L87 ao-PP AL T T SAMA:

PI°LA RTC 2 FI°VCT OF havd-C Navd°piy aoqpndh HFONCT AS
P77 Ne7 PNLFFAN U-A79° a1 CHI°uCTH hhan,:

PN RTC 2 T9°VCT 0 ANESLC DV EOAT OC AP
D77 LEANEAE ANTEL T @7 21907790 AG MDA AONT 1207
0T CAT4.0

PPLA TC 2 T/ havd-CC NFI°VCT R “TVNL0N @-0T DA TALL
AWATF RILPT AG ThFPTF THNL A 77HLT P0LT A

THANK You!!ll
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NEA UAT PHPPE PPN oonlP HCHCT.
PA oML

1.

ML £TC 2 +T9°VCT 0 UNT AdeE PPLov MAST ATaNA0NT RS
TI°VCTT HIER ATTILLD 97 AR TV8CTFT WS TPA?

. NPLA RTC 2 T9°VCT 0T ALY FATH AT AET UA7 ade T9°VC T

Aaodmt HIETTHPT AS OAMSPT AT LovAhkdA? PAAM £I4 ®LI°
NAMG A7L71.0NLAT PULNIL+ NPT A?

NACNL ANEEPTE PIPLA &TC 2 FIUCT Mt havd-C hS haod-C hn T
PP&av h7 AT AS FICUCTT ATt LOTPO-PA AG LL447 NHY
1% DA AT O @L9° A AT PAMLPTT TIPLA FTAAY?

NACNL ANEEPTE PIPLA &TC 2 FIUCT Mt havd-C wG haod-C hh T
PP&av h7 AT AS FICUCTT ATt LOTPO-PA AG LL447 NNV
1% DA AT T O @L9° A AT 9°ANDTT T1PLAN FTAAY?
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